
NATIONAL CENTER FOR EDUCATION STATISTICS

Statistical Analysis Report July 1992

National Education Longitudinal Study of 1988

A Profile of Parents of
Eighth Graders

Laura Horn
MPR ASSOChh?S,  hC.
1995 University Ave. #22S
Bedteley,  CA 94704

Jery West
Elementary/Secondary  Education Stafjstics  Division
National Center for Education Statistics

U.S. Department of Education
Office of Educational Research and Improvement NCES 92-488



,\
I

.

U.S. Department of Education
Lamar Alexander
secretary

Office of Educational Research and Improvement
Drone Ravitch
Assistant Secretary

National Center for Education Statistics
Emerson J. Elliott
Acting Commissioner

National Center for Education Statistics
The purpose of the Center shall be to collect, and analyze,
and disseminate statistics and other data related to
education in the United States and in other

—Section  406(b) of the General Educationnations.  -

Provisions Act, as amended (20 U.S.C. 1221~1).

Juty 1992

Contact:
Jerry West
(202) 219-1!574

Fordebythe  U.S. GoVanmatt Plimiq Oftk
Supradmt or DOCUmam Mail  stop  SSOP. Wgshii  DC 2oun-932s

lSBN 0-16-037988-1



—

The Family

Although most 1988 ei~hth

Highlights
●

readers lived with both natural uarents or with one
natural and onc-steppamn~ near~y 20 @cent of students were from sin~le-parent families.

About 65 percent of 1988 eighth graders lived with both natural parents. Among
the remaining students, most lived only with their mother (17 pemmt) or with their
mother and a male guardian (12 percent). About 2 percent of eighth graders lived
with a single father, and 3 percent lived with their father and a female guardian.
Less than 2 pement (1.4 percent) of eighth gxaders lived in two-parent families that
included neither of their natural parents.

In about 20 percent of two-parent families, one or both parents did not complete
high school, while in 30 percent of two-parent families, one or both parents
graduated tim college.

In single-parent families about 19 percent of single mothers and 12 percent of
single fathers did not graduate from high school; 11 percent of single mothers and
25 percent of single fathers graduated tim college.

In a majority of two-parent families, both parents worked (67 percent); only the
father was employed in 26 percent of these families, while in 3.4 percent of two-
parent families, neither parent was employed. Seventy-four percent and 90
percent, n+ectively,  of single mothers and fathers were employed.

Almost one-quarter of eighth graders’ families had annual incomes of less than
$15,000.  -

Participation of Parents in

In the NELS:88 survev.

Eighth Graders’ Schooling

.,, a number of questions were asked of the uarents in order
to determine the degree to which they participated in their eighth grader’s s~hooling. These
questions ranged from discussing school experiences with their child or resrncting
television viewing to school-related activities such as Parent Teacher Association (PTA)
participation.

●

●

●

●

Most parents (79 percent) reported regularly discussing their eighth grader’s
current school experiences with their child

A majority of parents reported restricting their eighth grader’s television viewing:
69 percent monitored programs, 62 percent limited watching on school nights, and
84 percent msrncted early or late viewing.

Nearly one-third (29 percent) of parents reported seldom or never helping with
their child’s homework.

About one-third (32 percent) of panmts were PTA members, 36 percent attended
PTA meetings at school, and about 19 percent volunteered in the schools.
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Regular participation of parents in their eighth grader’s education increased with
socioeconomic status and parents’ educational attainment for almost all activities,
including parent-child discussions, television restrictions, and PTA participation.

when SES was taken into consideration, single mothers tended to participate in
their eighth grader’s education at the same or, in some cases, higher levels than
two-parent families.

Within socioeconomic groups, parents of black children tended to report greater
participation than did parents of white children; parents of Asian children tended to
be less involved than black, Hispanic, or white parents.

Parents who sent their eighth grader to a private school reported participating in
their child’s education &ore ?requently ‘tian did parents_ whose eighth gder
attended a public school.

Parents’ Expectations for their Eighth Grader’s Educational Attainment

The education level of parents was related to their expectati&s for their eighth
grader’s educational attainment.  Highly educated parents expected their child to graduate
from college, while parents who did not complete high school were more likely to expect
their eighth grader to drop out of high school.

●

●

●

Mom than twmthhds  of all parents expected their eighth grader to attend college:
38 percent of parents expected their eighth grader to graduate from college, while
20 percent expected their eighth grader to earn an advanced degree.

Expectations increased with socioeconomic status: more than tice as many high-
SES parents (53 percent) expected their eighth grader to graduate from college as
Iow-SES parents (20 percent).

Form-two txrcent of parents of Asian children expected their child to earn an
advhced &gee. This-was almost double the rate ofparents of black (24 percent),
Hispanic (23 percent), or white children (18 percent).

Parental Involvement and Student Outcomes

TIK* was some indication that parental involvement was related to whether or not
students scored below the basic level in reading or math proficiency. Parental involvemen~
however,  was strongly dated to whether or not a student dropped out of school between
8th and loth grade. This was especially true for 1ow-SES students.

. Low-SES students whose parents reported regularly discussing future education
plans with their eighth grader were less likely to drop out of school than students
whose parents did not engage in such discussions (i.e., 25 percent of students
whose parents never discussed post-high school plans dropped out, compared
with 13 pement whose parents regularly did so).
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● Low-SES students whose parents monitored their television programs or restricted
the number of hours they watched on school nights were less likely to drop out of
school than students whose parents did not report such msrnctions.

● Middle-SES and 1ow-SES students whose parents reported attending PTA
meetings were less likely to drop out of school than students whose parents did not
attend PTA meetings.



Foreword ‘

The National Education Longitudinal Study of 1988 @fELS:88) is the third in a
series of longitudinal studies sponsored by NCES. The first two were the National
Longitudkl  Study of the High School Class of 1972 (NLS-72)  and High School and
Beyond (HS&B) which included high school sophomores and seniors beginning in 1980.
Whereas NLS-72 and HS&B followed the educational and personal development of
students beginning in loth and 12th grades, NELS :88 begins with 8th gmders and is
broader in scope than its predecessors. It is being conducted in several waves: the base year
survey describes the eighth grade experiences of approximately 25,000 participants and
includes addi.kmal surveys of teachers, parents, and the school administrators. The fmt
followup conducted in the spring of 1990 provides information about the students’
transition from 8th to 10th grade as well as information about their 10th grade academic
program. The second followup will be conducted in 1992 and will provide comprehensive
information about the students’ entire high school experience. Additional followups will be
conducted at 2-year intervals.

This qort profiles the family characteristics and the level of parental involvement
reported by the parents of 1988 eighth graders. The analysis primarily uses the 1988 base-
year survey, however, dropout data collected from the f~st followup  are also used. About
93 percent of the parents of the NELS:88 eighth grade participants were surveyed
providing extensive information about the home life and family experiences of the students.
The parent component of the NELS:88 survey is not, however, a representative sample of
eighth graders’ pa.mm. Their inclusion in the sample is linked to the stu&nt participants.

This study examines two different types of parental involvement-+hild-directed
involvement, which includes activities such as parent-child discussions about school
experiences and rules applied in the home regarding television viewing and school-directed
involvement, such as PTA membership and volunteering in the school. The NELS:88
survey provides extensive information about these aspects of parental involvement.  This
study uses this information to develop a profile of parental involvement as well as linking
specific types of involvement to student performance in school and to whether or not
students drop out of school between the 8th and 10th gra&s.

Paul Planchon
Associate Commissioner
Elementay and Secondary Education Statistics Division

Jeffrey Owings
Branch Chief
Lm@udinal and Household Studies Branch
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i n t r o d u c t i o n  !

The value of panmal participation in children’s schooling has long been recogni~
by educators and researchers alike. However, identifying the specific parental behaviors
that directly or indirectly benefit children’s education is problematic. “Parental
involvement,”  as defined by researchers, encompasses a multitude of activities, ranging
fkom discussions with the student about school experiences to parents’ direct involvement
with teachers and schools. In addition, the interaction of key family background
characteristics, notably socioeconomic status (SES), must be taken into consideration when
examining the impact of parental involvement on student behavior and cognitive outcomes.
Despite the ana!ytic complexities and varying definitions of parental involvemen~ meamh
strongly supports its positive effect on student achievement.1 This influence has especially
been demonstrated in studies concerning younger childmn.a

Some nxxwchers argue that parental involvement can be a powerful  mitigator of the
effects of low-socioeconomic status.s Furthermore, at a time when the American public
school education system is under intense scrutiny for its inability to provide equitable
programs to poorer and working-class youths, a better understanding of the effects of
parental involvement could aid schools in developing programs to enhance such
involvement.4 Successful intervention, however, depends on a more precise understanding
of those family experiences that may ameliorate learning problems and foster achievement.

The National Education Longitudinal Study of 1988 (NELS:88) provides a unique
opportunity to study family influences on a nationally representative sample of eighth-gnuk
students.  NELS:88 is the most recent in a series of longitudinal studies conducted by the
National Center for Education Statistics (NCES). Previous surveys include the National
Longitudinal Study of 1972 (NLS-72) and High School and Beyond (HS&B), in which
parents were surveyed for only a subset of the sample. On the other hand, NELS:88
included parental-reported information for most students (93 percent) in the sample. Thus,
for the fnt time, we have extensive information about the home life and family experiences
for most surveyed students. This information is especially important for eighth graders
who are experiencing the pivotal transition between elementary and secondary school and
are beginning a new phase in formulating educational experiences that will determine
postsecondary  education options and, ultimately, career choices.

Goals of the Study

The goals of this study are twofold. First, it will provide a profile of the
characteristics of the eighth graders’ families, focusing on the sociodemographic

lFor a review, see R.D. Hess and S.D. Holloway,  “Family  and Schcml  as Educational Institutions,”  in
R.D. Parke, cd., Review  of Child  Development Research:  Vol. 7 (Chicago: The University of Chicago
Press, 1984),  179-222; AE. Henderson, cd., Parent Participation-Student Achievement: The Evidence
Crows  (Columbia,  MD: National Committee for Citizens in Education,  1981).
2R.S.  Becher,  Parent Involvement:  A Review of Research and Principles of Successful Practice
(Washington  D.C.: ERIC Clearinghouse on Elementary and Early Childhood Education/Nalionat  Institute
of Education, 1984), ED 247032.
3R. Clark,  Family Life and School Achievement:  Why Poor Black Children Succeed and Fail (Chicago
University of Chicago l%ess, 1983).
4J. Oakes, Excellence and Equity:  The Impact of Unequal Educational Opportunities (Santa  Monica  The
Rand Corporation,  1990).
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characteristics of the students and their families and the relationship betw~n selected family
background characteristics and parental involvement in their cl@iren’s education.

Second, the study will provide a closer look at the influences that specific types of
parental involvement have on academic achievement and on whether or not American eighth
graders drop out of school between the 8th and 10th grades. In this report the following
questions are addressed

●

●

●

●

●

●

●

What axe the home and family characteristics of American eighth graders?

How do parents participate in their eighth grader’s education, both at home and at
school? Specflcally, what percentage of parents:

●

●

●

●

●

●

Regularly talk to their child about school experiences, high school plans, or -
educational aspirations after high school?

Regulate television watching?

Institute rules regarding homework or maintaining a certain grade-point
average?

Help their child with homework?

tintact  the school about their child’s academic program or performance?

Participate in school-related groups such as the PTA?

How do family background characteristics such as socioeconomic status, race+
ethnicity, family composition (e.g., two-parent versus one-parent families), and
parents’ educational attainment relate to panmtal involvement?

How does the type of school (e.g., public versus private) the eighth grader attends
redate to the level (or types) of parental involvement?

How do parents feel about their eighth grader’s school (e.g., do they think their
child is challenged and that they have an adequate say in school policy)?

mat expectations do parents have for their eighth grader’s future education?

How does tmrental involvement relate to student achievement or whether or not
students hp out of school between the 8th and 10th grades?

Many comparisons among various groups of parents were possible in this analysis.
Rather than discuss all possible comparisons, general trends or patterns are highlighted and
illustrative examples are given. However, whenever these patterns are noted, the proper
statistical tests to verify the pattern was performed. For all comparisons cited in the text, a
Student’s t-test was used to test the difference. In cases whexe multiple comparisons were
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made, the critical value at which significance is found (p <0.05) is adjusted for the number
of comparisons possible within a family (Bonferomi adjustment).s

Limitations of the Study

NELS:88 is a nationally representative sample of approximately 25,0001988 eighth
graders. The parent component of NELS:88, however, is not a representative sample of
eighth graders’ parents. Their inclusion in the sample is linked directly to the student
participants. Thus, when parent-reported data are presented in this study, they are
referenced to the eighth graders (for example, “The percentage of 1988 eighth graders
whose parents repoxt..’t. Parents were surveyed for approximately 93 percent of the
students.c  T}e majority of parents who responded were mothers (approximately 85
percent).  Therefore, when the results cited in this study refer to parental involvement, with
the exception of responses by single fathers, readers should bear in mind that these results
primarily reflect the mother’s perception of involvement. Most questions, however, were
framed in the context of both parents’ involvement.  For example, in asking how often
parents discuss school experiences the following question was posed: “How often do you
or your spouselpartner talk with your eighth grader about his or her experiences in school?’

In this analysis, the findings pmented combine public and private school data, with
the exception of table 1.1 and all findings presented in Chapter 4, where individual school
type differences are presented. Parents are often divided into racial-ethnic and
sociodemographic  subgroups for comparison purposes. Samples for some of these
subgroups, such as single fathers, American Indians, minorities in the highest
socioeconomic quartile, and students who have dropped out of school, are small.
Therefore, differences among these sub-groups,  even those that appear to be large, am
often not statistically significant.

Finally, it should be remembered that this report is descriptive in nature and that the
results presented are horn cross-sectional data. Therefore, while associations between
parent involvement and student outcomes are noted, these findings am not meant to imply
causality.

5Y. Hoschberg and A.C. Tamhane,  Multiple  Comparison Procedures,  (New  York: John Wiley & Sons,
Inc., 1987).
6For ~ di~ussi~n  of tie  7 pe~ent of tie students whose p~ents  did not respond to tie survey,  SW the

report  U.S. Department of Education,  National Center for Education Statistics,  Charac~eristics  of At Risk
Students in NELS:88, 1992, (Washington D.C.).
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Chapter 1

The Families of Eighth Graders

Most 1988 eighth graders lived with both natural pments (65 percent) or with one
natural and one stepparent (12 percent lived with their natwal mother ~d stepfather or
guardian and 3 percent lived with their natural father and stepmother or guardian).
However,  a large minority of students (nearly 20 pement) were fmm single~pamnt  families:
17 percent lived in families headed by a single mother and 2 percent llv~. in families
headed by a single father (figure 1.1). Less than 2 percent of eighth graders hved in two-
parent families where neither parent was the child’s natural parent.

Figure I. I--Percentage of 1988 eighth graders who lived in families of
various compositions

Percent
of eighth
graders

100
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0

.

Mother & Mother & male Fuher & other lwo-adtdt Mother or Fdwr or male
fatha guardian female guardhn families female gusrdian guardian

Two-parent families Single-parent families

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.”

Both parents of approximately 8 percent of 1988 eighth graders’ were born outside
the United States, while in an additional 5 percent of cases one parent was born in a foreign
country (table 1.1 ). In about 11 percent of eighth graders’ families, a language other than
English was spoken in the home. Spanish was spoken in a majority of the non-English-
speaking families (56 percent).T

‘U.S. Department of Education,  National Center for Education  Statistics,  A Profile of The American
Eighth Grader,  1990,  (Washington  D.C.).
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Table  l.1--Percentage  of 1988 eighth graders’  parents who reported
various family and demographic characteristics and levels of
income,  education,  employment status, And age, by school type

1%~ ate ~“v
Percent of Other Non-

Fwcent of public school catholic religious
Characterisdc

religious
all  parents prents schools schools schools

Toral

Number of siblings in family:
Noneorl -
2or3
4or5
6mmore

Birthplwe of biological parents
Both born in U.S.
Mother born in U.S..
father foreign-born

Father born in U.S.,
mother foreign-born

Both foreign-born
Either or both unknown

Language other than English
spoken in home

Yes
No

Annual family income
ksthan  $15,000
$.15*OOO  to $24,999
$25,000 to $34,999
$35,000 to $49,999

-350,0CX)  or more

Highest level of parents’-  education*
Two-parent families

Neither completed high school
one completed high school
Both completed high school
One graduated college
Both graduated college

Single-parent families (female):
Did not complete high school
Completed high school
Graduated college

Single-parent families (male~
Did not complete high school
Completed high school
Gxaduated  college

100

38.2
42.7
12.6
6.5

;6?

2.3

2.8

:::

100

10.9
89.1

100
21.1
18.5
18.5
20.5
21.5

100
7.9

12.3
49.7
17.7
12.4

100
18.5
70.5
11.0

100
11.7
63.8
24.5

100

37.5
42.6
13.0
6.9

100
87.1

2.2

2.6
7.4
0.7

100

11.2
88.8

100
22.8
19.4
18.5
19.8
19.5

100
8.8

13.2
50.5
16.4
11.1

100
19.6
71.2
9.2

100
12.4
65.2
22.4

100

41.4
43.4
10.8
4.5

100
82.8

2.9

3.6
10.5
0.2

100

9.9
90.1

100
9.9

12.4
20.2
28.5
28.9

100
1.9

5;::
25.3
13.6

100
7.1

70.2
22.8

100

52
44.8

100

42.4
43.5

9.8
4.4

8!!

3.7

4.8
9.5
0.6

100

6.3
93.7

100
4.7

11.1
17.5
24.2
42.5

100

:::
35.9
29.3
28.8

100
6.0

52.5
41.5

100
—
—
—

100

51.3
41.1

6.2
1.5

100
86.1

2.8

2.9

;:

100

2:;

100

::;
10.6
14.5
64.9

100
0.0
2.5

20.4
28.6
48.5

100
1.0

32.5
66.5

100
—
—
—
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Table I. I--Percentage of 1988 eighth graders’ parents who reported
various family and demographic characteristics and levels of
income, education, employment status, and age by school type
--Continued

Percent of Other  Non-
Rxent of public school catholic religious

characteristic all p a r e n t s  -B
religious

sehmls schools schools

Parental employment
Two-parent families

Both parents employed
Only father employed
Only mother employed
Neither employed

Single-parent families
FcmaIe headed,  employed
Female headed, not employed

Male headed, employed
Male headed, not employed

Age of parents or guardians

Mother or female gumdian
28 years or younger
29-33 y=
34-38 y-
3!L18 y-
49 yearn or older

Father or male guardian
28 years or younger
2%33 y-
%38 YUUs
3948 y=
49 years or Okkx

100

E
4.0
3.4

100
74.1
25.9

89.6
10.4

la)
0.7

10.9
32.2
48.2
8.0

100
1.1

2:::
56.3
15.9

100

66.6
25.5
4.2
3.7

1(K)
73.1
26.9

89.3
10.7

m
0.8

11.8
33.1
46.7

7.7

100
1.2
5.7

22.4
55.4
15.3

100

66.7
28.8

2.6
1.9

8!?
15.8

91.8
8.2

100
0.5

54.8
10.6

100
0.1
2.9

17.8
59.1
20.1

NOTE: Because of rounding columns may not add to 100 pereeat.

100

67.8
29.4

2.1
0.7

m
87.7
12.3

—
—

I(XI
0.2
2.4

22.2
64.8
10.5

100
0.0
0.6

12.0
68.1
19.2

l(x)

64.8
32.2

M

A?
15.1

—
—

l(x)
0.4
2.4

17.9
72.0

7.3

la)
0.1

:::
69.4
19.9

● Highest level of education can refer to either parenL W&only  one has graduated fmm high school or
coilege it means the other has a lower attainment.
— Sample too small (less than 30) for reliable estimate.

SOURCE:  U.S. Department of Education,  National Center fer Education Statistics,  National Education
Longitudinal Survey of 198& “Base-Year  Parent Survey.”

Most 1988 eighth graders were from families with 3 or fewer siblings (38 percent
with one or no siblings and 43 percent with two or three siblings). However,
approximately one-fifth of eighth graders had four or more siblings (13 percent with four
or five siblings and 7 percent with six or more).
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There was a wide range in the annual income levels of eighth graders’ families. About
one in five (21 percent) were from families whose total income was less than $15,000,
while the same proportion of eighth graders were ikom families with an income of $50,000
or more. The remaining family incomes were about evenly distrib-mxi  between the ranges
of $15,000 and $50,000  per year.

Parents’ Education and Employment

Nationally, there is a high degree of educational diversity among parents of eighth
graders. In about one-fifth of two-parent families, one or both parents did not graduate
from high school (figure 1.2).8 A similar proportion of single mothers (19 percent) did not
complete high school, while 12 percent of single fathers failed to complete high school
(figure 1.3).9

In 30 percent of two-parent families, at least one parent completed college, including
12 percent where both parents were college graduates (figure 1.2). About 11 percent of
single mothers graduated from college, while 25 percent of single fathers did so (figure
1.3).

Figure 1.2--Percentage  distribution of 1988 eighth graders in two-parent
families, by the highest level of educational attainment of the
parents

Percent
of parems

49.7
50
45
40
35
30
25
20
15
10

5
0

Neither one Both One Both
completed completed completed graduated graduated
high school high school high school college college

SOURCE:  U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.’*

‘All two-parent families are aggregated when examining levels of dueation  or employment status. The
overwhelming majority are natural parents (80 pereent), while most of the other families (15 pereent)
consist of the mother and a stepfather/male guardian.
%hroughout  the report, single parents are referred to either as single mothers or single fathers.  However,
this group includes a very small percentage of single parents who are step-parents or guardians.
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Figure 1.3--Percentage distribution of 1988 eighth graders in single-parent
families, by the highest level of educational attainment of the
parent )
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SOURCE:  U.S. DepartmentofEducation,Nationat  Center forEducation  Statistics,National  Education
Longitudinal Survey of1988:  “Base-YearP  arentSurvey.”

As shown in table 1.1, both parents were employed in a majority (67 percent) of two-
parent families. In about one-fourth of two-parent families (26 percent) only the father was
employed, and in about 3 percent of these families, neither parent was employed. Single
mothers tended to be employed at a lower rate than single fathers (74 percent and 90
percen~ respectively).

Families and School Type

A large majority of 1988 eighth graders (88 percent) attended public schools. Catholic
schools were second to public schools in enrollment (about 8 percent); while the mnaining
5 percent attended other private schools (either other religious or private, nonreligious
schools). 10 Eighth graders who attended public schools differed in many respects, with
rega.d to their family life, from those who attended private schools. For example, eighth
graders who attended public schools were less likely to live with both natural parents (63
percent) than those who attended Catholic schools (77 percent),  other religious private
schools (81 ptncent), or nonreligious private schools (81 percent) (figure 1.4). More public
school eighth graders lived in families headed by a single mother ( 18 percent) than students
in Catholic schools (13 percent),  private, other religious schools (11 percent) or private,
nonreligious schools (9 percent).

1%.S. Department of Education, National Center for Education Statistics,  A Profile  of The American
Eighfh  Cruder, 1990, (Washington  D.C.).
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Figure 1.4--Percentage of 1988 eighth graders who lived with either both
natural parents or a single mother, by school type
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SOURCE:  U.S. DepartmentofEducation,National  Center for Education Statistics,National  Education
Longitudinal Survey of1988:  “Base-YearP  arentSurvey.”

Overall, parents who sent their eighth grader to private schools were more likely to be
college educated,  have a higher income (more than $50,000  per year), and were older (39
to 48 years old) than parents whose children attended public schools (see table 1.1). For
example, only 9 percent of single mothers whose eighth grader attended a public school
graduated from college, compared with 23 percent, 42 percent, and 67 percent,
mqx-ctively, of single mothers with children in Catholic schools; private, other religious
schools and private, nonreligious schools. A majority of parents (65 pement) whose eighth
graders attended private, nonreligious schools had annual incomes of $50,000 or more,
compared with only about 20 percent of the parents of public school eighth graders.



Chapter 2

How Parents Participate

In order to determine how parents participated in their eighth grader’s education, they
were asked a number of questions in the NELS :88 suwey regarding such involvement. For
example, parents were asked how often they discussed topics such as cument school
experiences,  high school plans, and their child’s educational aspirations after high school.
They were also asked whether or not and how they restricted television watching, whether
or not they set rules about maintaining certain grades, and how much they help their eighth
grader with homework. In addition to these questions, parents were asked about their

— involvement with their child’s school, such as whether or not they were ETA members and
the frequency with which they attended such meetings. Parents were also asked about their
specific beliefs regarding school standards and whether or not their child felt challenged
and was working hard. Parent’s responses varied among different groups. The following
sections describe in detail the different ways in which p~nts reported participating in their
eighth grader’s education.

Limitations of Parental Involvement Measures

It is important to keep in mind that the groups of parents who were surveyed may
have had different motivations for the kinds of participation measured in this survey. The
direction of cause and effect (that is, whether parent’s participation influences their child’s
performance or vice-versa) cannot be determined. Low involvement does not necessarily
mean lack of interest in their child’s education. Some parents may monitor their eighth
grader’s school-related activities less than they did previously because their child learned
good study habits early and is doing well now. Consequently,  the parents may not feel it
necessary to take such an active role in their schooling.  Other parents may indirectly
influence their child’s education by creating a stimulating learning environment that is not
directly related to their formal schooling. Still other parents whose children are not
performing well in school may take an active role in their eighth grader’s education to
intemene and prevent them from failing or even dropping out of school.

Cross-cultural differences may also be apparent when surveying parents of different
racial-ethnic gToups. For example, in this study it appeared that Asian parents were less
involved than parents of other racial-ethnic groups. However, often among Asian cultures,
parental expectations for their child’s academic success are high, but their involvement may
not be directly measurable in a suxvey such as NELS: 88. For example, in Japan, when
children lxgin school, the role of the mother is extremely important to make sure their child
is well prepanxi for school. They are expected to prepare elaborate lunches and make sure
their children are equipped for every activity in the school day.11 However,  the presence of
mothers in the school is actively discouraged since home and school life are considered
quite separate and diffenmt.lz All of these factors maybe operating in this study, therefore
it is important to consider them when interpreting the results of this anlysis.

llL. Peak, Leurning co GO to School in Yupun, Berkeley University of California Press (1991).
12~i&
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Parent-Child Discussions about School-Related Topics

Parents were asked how often they discussed school-related topics including
“experiences in school: “plans for high school,”  and “plans for after high school” with
their eighth grader. Such discussions may help parents direct the educational paths of their
children by providing usefid information, guiding them in solving school-related problems,
offering encouragement and/or disciplinary actions for specific behavior, and by stressing
the importance of high school and postsecondary  education. There were four possible
nxpcmses to these questions: not at all, rarely, occasionally, or regularly.

School Experiences

The precise nature of the discussions about current school experiences cannot be
determined by the survey questions. However, one can imagine these questions ranging
from informal chats about the day’s activities to more serious discussions about grades,
behavior, or problems with classmates or teachers.

Most parents (79 percent) reported that they regularly discussed school experiences
with their eighth grader. However, the proportion of parents reporting such discussions
increased with socioeconomic status.ls About 89 percent of high-SES parents reported
regularly discussing school experiences, compared with 81 percent of middle-SES parents,
and 66 percent of Iow-SES parents (figure 2.1 ).

Figure 2.1--Percentage  of 1988 eighth graders’ parents who regularly
discussed current school experiences with them, by SES
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SOURCE: U.S. Department of Education,  National Center for Educalion Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”

13 Socioeconomic status is a composite
appendix A for more detailed description).

measure of parents’ education,  occupations,  and income (see
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Parents from different racial-ethnic groups ?eported regularly discussing school
experiences with their eighth grader at different rates. 14 For all levels of socioeconomic
status, parents of Asian children were less likely than parents of other racial-ethnic groups
to report such discussions. For example, 65 percent of middle-SES parents of Asian
children regularly discussed school experiences, compared with 78 percent of middle-SES
parents of black children and 82 percent of middle-SES  parents of white children (figure
2.2).

Figure 2.2--Percentage  of 1988 eighth graders’ parents who regular ly
discussed current school experiences,  by race-ethnicity  among
middle-SES parentsls
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SOURCE: U.S. Department of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: *’Base-Year Parent Survey.”

When SES was taken into consideration,  there were few differences between single-
mother and two-parent families concerning discussions about current school experiences.lb
About 67 percent of both Iow-SES single-mother families and 1ow-SES two-parent families
reported regularly discussing school experiences. Similarly, 79 percent and 83 percent of
middle-SES single-mother and two-parent families, respectively, regularly discussed
school experiences.

However, among middle-SES families, two-parent families and single-mother
families were more likely than single father families to report regular discussions about

14The sample of Native American students in NELS:88 is very small and those students from Bureau of
Indian Affairs schools were not included.  Therefore, even when differences between Native Americans and
other racial-ethnic groups appear large, they are rarely statistically significant. All differences discussed here
am among black, Hispanic, Asian,  and white students.
15See table 2.2 for percentages of low- and high-SES levels.
l~omparisons  made here are between single mothers and two-parent families where both parents are the
natural parents of the child (about 80 percent of all two-parent families).
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school experiences. 17 Approximately 83 percent of two-parent families and 79 percent of
single mothers reported such discussions,  compared with 68 percent of single fathers
(figure 2.3).

Figure 2.3--Percentage of 1988 eighth graders’ parents who regularly
discussed current school experiences, by family composition
and SES
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SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
La@ttdinat  Survey of 1988:  “Base-Year Parent Survey.”

In both single-parent and two-parent families, parents with higher educational
attainment tended to report regularly discussing school experiences more than did those
parents with lower attainment. Among single parents, 61 percent of single mothers and 49
percent of single fathers who did not graduate from high school reported regular
discussions,  compared with 84 percent of single mothers and81 percent of single fathers
who graduated from college (table 2.1 ). Similarly, 60 percent of tw~parent families where
neither parent graduated from high school reported such discussions, compared with 90
percent of two-parent families where both parents graduated from college. Such differences
were also found between parents with less than a high school education and those who
graduated from high school. 18

Future Education Plans

Whether or not parents regularly discuss future education plans with their eighth
grader may have a different meaning for different parents. For example, well educated
parents with the resources to send their eighth grader on to higher education may take it for
granted that their child will complete high school and attend college. Therefore, regular
discussions about future education may not occur at such an early age. Less advantaged
parents, on the other hand, may not be so assured about their child’s future education and,
thus, may feel the need to discuss it on a more regular basis.

■ Twqnrcttt family

N single moth=

❑ single father

17 Whi1e  there appears to be large differences between 1ow-SES  single fathers and single mothers or two-
parent families,  the sample is too small to find statistical significance.
18The exception was for single fathers, whose sample size was too small to find significance.
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Table 2.1--Percentage  of 1988 eighth graders’ parents who regularly
discussed current school experiences,  by education and
employment status

Percent of parents who talk with child regularly
about cunent  schml experiences

Total 79.4

Education level of parents
Two-parent, no HS diploma 60.0
Two-parenh  one HS diploma 72.9
Twqmnt, both HS dip]OIIM 81.9
Two-parent,  one mllege gmduate 87.2
Two-parenq  both college gradyates 89.5

Single mother,  no HS diploma 61.0
Single mother,  HS diploma 77.0
Single mother, college graduate 84.2

Single father, no HS diploma 49.0
Single father, HS diploma 66.7
Single father, college gmduate 81.0

Employment status of parents
Twqmren~ both employed 81.9
Twqareng  father employed 81.7
Two-parenL mother employed 73.5
Two-panmQ neither employed 67.8

Single mother,  employed 76.8
Single motkr,  not employed 69.2

Single father, employed 69.4
Single father, not employed 58.0

SOU?CE: U.S. Deparunent of Education,  National Center for Education Statistics,  National  Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.”

Slightly less than one-half (47 percent) of the parents surveyed repined regularly
discussing high school plans with their eighth grader, and a little more than one-third (38
percent) reported regularly discussing postsecondary education plans (see table 2.2). The
percentage of parents who reported regularly discussing future education plans increased
with SES, although the differences were not as great as those seen for discussions about
school experiences (figure 2.4). Approximately 43 percent of 1ow-SES parents reported
regularly discussing high school plans, compared with 53 percent of high-SES parents.
Likewise, 34 percent of 1ow-SES parents reported regularly discussing postsecondary
education plans, compared with 43 percent of high-SES parents.
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Figure 2.4--Percentage  of 1988 eighth graders’ parents who regularly
discussed future education plans, by SES
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SOURCE: U.S. ~p-entof~ucation,  National  Center for Education  SBtistics,  Nationd~uQtion
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”

Single mothers who headed 1ow-SES families were somewhat more likely than low-
SES two-parent families (where both are the natural parents) to report regularly discussing
high school education plans (table 2.2): 47 percent of 1ow-SES single mothers, compared
with 41 percent of 1ow-SES two-parent families discussed high school education plans.
Across all levels of SES, parents of black children and parents of Hispanic children were
more likely to report regularly discussing future education plans than parents of white
children. For example, among 1ow-SES pammts, 53 percent of the parents of black chikhm
reported regularly discussing high school plans, compamd with 37 percent of the parents
of white children who reported the same. Similarly, among high-SES parents 64 pexcent of
Hispanic parents reported regularly discussing high school plans, compared with 51 of
white parents -who reported the same. The same pattern was apparent for discussions
concerning education plans after high school.

Parents who were college graduates reported regularly discussing postsecondary
education plans more than parents with less than a high school education (table 2.3).19
Among two-parent families, 30 percent of those where neither parent graduated from high
school reported discussing postsecondary education plans, compared with 41 percent
where both parents graduated from college. Among single-mother families, 35 percent who
did not graduate from high school regularly discussed postsecondary education plans
compared with 45 percent who graduated from college. Among two-parent families, similar
differences were found between less-than-high-school educated and college educated
parents ~garding discussions about high school plans.

19Difference  for single fathers is not statistically significant.
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Table 2.2--Percentage  of 1988 eighth graders’ parents who regularly
discussed future education plans, by @mily composition and
student’s race+ thnicity, by SES

Percent ~ent~ who talk with chdd r~t.. . .
Education

School High school plans after
experiences plans high school

Total

Family composition,  by SES
Low SES

Mother and fatlm
Other tvqment
Single mother
Single father

Middle SES
Mother and fktther
Othez twqmrent
Single mothex
Single tither

High SES
Mother and fathex
other twqxlrent
Single mother
Single father

Student race-+thnicity,  by SES
Low SES

&ian-FWfic  Man&%
Hispanic
Black
White
American Indian

Middle SES
Asian-Pdic Islande$
Hispanic
Black
White
American  Indian

High SES
Asian-PXific  Islander
Hispanic
Black
White
American Indian

79.4

66.9

%
53.7

82.8
76.7
79.1
67.8

90.0
86.0
86.4
82.2

45.3
60.0
68.2
68.8
62.7

64.8
74.4
78.4
82.4
75.2

75.6
85.1
90.4
90.0
—

47.2

41.0
43.4
46.8
37.4

46.8 .

45.3
48.4
33.4

53.7
47.4
53.0
44.3

34.0
47.1
53.0
37.4
49.2

39.7
54.8
58.9
43.9
47.2

48.5
64.2
71.3
51.3
—

38.3

32.0
32.1
36.7
28.7

37.7
37.5
43.4
32.1

42.4
43.3
47.1
40.0

29.9
38.8
44.8
26.1
46.3

37.1
45.9
53.8
35.1
44.9

39.8
57.7
65.4
41.0
—

— Sample too small (less than 30) for reliable estimate.

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988 “Base-Year  Parent Survey.”
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Table 2.3--Percentage  of 1988 eighth graders’ parents “who regularly
discussed future education plans, by edycation and employment
status

High Education
school plans after
plans highschml

Total 47.2 38.3

Educationlevelcf  premts
Twqment,noHS  diploma 40.7 29.6
Twqwemt,oneHS diploma 45.7 34.8
Two-parenL  both HS diplOIIM 46.0 37.7
TwparenL  one college gmduate 51.8 42.4
Two-parent,  both college graduates 52.3 40.8

Single mother,  no HS diploma 47.1 34.6
Single mother,  HS diploma 48.1 42.2
Single mother, college graduate 51.8 44.8

Single hher, no HS diploma 36.8 26.1
Single father, HS diploma 33.2 31.7
Single father, college graduate 45.8 40.3

Employment status of parents
Twqarent, both employed 47.8 38.8
TwqxwenL father employed 47.1 36.6
Two-paren~  mother employed 46.5 36.0
Two-paren4  neither employed 42.3 34.5

Single mother,  employed 48.7 41.4
Single mother, not employed 47.2 39.8

Single father, employed 36.2 32.9
Single father, not employed 42.0 35.9

SOURCE:  U.S. Department of Education,  Nationat  Center for Education Statistics,  NationaJ  Education
Longitudinal  Survey of 1988: “Base-Year  Parent Survey.”

Family Rules

In order to encourage and help their children develop good study habits, parents may
set explicit or implicit rules in the home regarding such activities as homework and
television viewing.  By creating an environment that promotes learning and educational
pursuits, parents can, therefore, teach their children much about the benefits and
importance of a good education.

Parents were asked a number of questions regarding home rules related to school
work and general discipline. For example, they were asked whether or not they enforce
rules about doing homework, how they monitor television viewing, and whether or not
they requi~ their child to maintain a certain grade-point average (GPA).
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The overwhelming majority of parents (92 percent) reported that they set rules about
doing homework.  Since nearly all parents reported such rules, there was little variation
among parents with different characteristics. However, paients did differ in regard to
television monitoring and requiring a minimum GPA.

Television Viewing

There were several ways in which parents were asked about how they limited their
eighth grader’s television viewing: they were asked whether or not they limited the number
of hours their child watched on a school night, whether or not they limited early- or late-
hour watching. and whether or not they monitored the kinds of shows watched.

A majority of parents reported monitoring each of these three aspects of television
watching: 62 percent reported limiting the number of hours watched, 69 percent monitored
the kinds of shows watched, and 84 percent limited early- and late-hour watching by their
eighth grader (table 2.4).

Monitoring the kinds of programs watched and resrncting early and late viewing was
more prevalent for middle- and high-SES families than for Iow-SES families (figure 2.5).
About 60 percent of 1ow-SES parents reported monitoring the kinds of shows watched,
compared with 71 percent of middle-SES parents and 73 percent of high-SES parents.
Similarly, 78 percent of 1ow-SES parents limited early/late viewing, compamd with about
86 percent of both middle- and high-SES parents. No differences were apparent, however,
between middle- and high-SES parents for these activities.Whether or not parents limited
the number of hours of TV watching, on the other hand, exhibited a different pattern where
1ow-SES parents were a little more likely to limit the number of hours watched (64 percent)
than middle-SES parents (61 percent). No differences between either low- and high-SES or
between middle- and high-SES parents, however, were found.
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Table 2.4--Percentage  of 1988 eighth graders’ parents who reported
restricting television viewing, by education and employment
status

pe~ TV - by..
Limiting hours Monitoring Restricting

Watehedon kinds of eariy/late
sehml nights warching

TotaI 61.7 68.9 84.4

Education level of parents
Two-paren&  no HS diploma 64.0 59.5 76.1
Two-paren~ one HS diploma 61.6 64.6 83.0
Two-parenL  bo(h HS diploma 61.3 73.3 87.0
Two-parenL  one college gmduate 61.1 73.4 87.4
Two-parent, boti college graduates 63.0 72.5 87.2

Single mother, no HS diploma 64.3 49.2 70.4
Single mother,  HS diploma 62.5 64.5 82.2
Single mother, college graduate 60.1 69.0 80.3

Single fhther, no HS diploma 43.2 48.3
Single farher.  HS diploma 61.8 z 81.1
Single father,  college graduate 57.2 56.9 80.1

Employment status of parents
Twqmrenq  borh employed 60.6 70.5 85.7
Twqnreng father employed 64.0 74.4 86.7
Two-pamnG mother employed 61.1 65.6 83.0
Two-pareng neither employed 66.2 62.9 82.0

Single mother,  employed 60.8 63.0 80.6
Single mother,  not employtxl 67.3 60.4 77.9

Single father, employed 61.0 55.3 77.6
Single  father, not employed 38.2 44.2 73.5

SOURCE:  U.S. Department of Education,  Nationat  Center for Education Statistics,  National Eduearion
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”

A similar relationship was found between parents’ education level and how they
monitored their child’s television watching. That is, parents who were high school
dropouts were less likely to monitor kinds of TV viewing than high school graduates, but
high school graduates were just as likely as college graduates to do so (table 2.4). This was
true for both two-parent and single-mother families.

Parents’ employment status was also related to whether or not television viewing was
monitored though to a lesser extent than SES. Parents in two-parent families where only
the father was employed were more likely to report monitoring the kinds of television
shows watched (74 percent) than those in two-parent families where only the mother was
employed or where both parents were unemployed (66 percent and 63 percent,
respectively). Unemployed single mothers were mom likely to report limiting the number
of hours their eighth grader watched television (67 percent) than employed single mothers
(61 pereent).
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Figure 2.5--Percentage  of 1988 eighth graders’ parents who reported
restricting television viewing, by SES :

100
90 1 85.9 86.8.-
80
70 I
60

Percent
of pmllfs 50

40

30

m
10

0 !

78.4

LOWSES . Middle  SES High SES

❑ Lnitinghours

❑ Monitoring programs

❑ Restrict Wly  and
late viewing

SOURCE:  U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”

When SES was taken into consideration (table 2.5), lower- and middle-SES parents
of black children were more likely to report that they limited the number of hours of
television viewing than did their white counterparts (low SES: 72 percent versus 60
percenu middle SES: 76 percent vs 58 percent). Middle-SES parents of Hispanic children
were also more likely than middle-SES parents of white children to report limiting the
hours of television watched: 68 percent of parents of Hispanic children reported limiting the
number of hours television was watched, compared with only 58 percent of parents of
white children. However, this pattern was not found for program monitoring. Parents of
black children were almost equally as likely as those of white children to report monitoring
the types of shows their eighth grader watched (74 and 71 percent, respectively, of middle-
SES parents).
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Table 2.5--Percentage  of 1988 eighth graders’ parents who reported
restricting television viewing, by students’ race-ethnicity  and
SES :

Pe~e TV ~ b~
Limiting hours Monitoring Restricting

watched on kinds of early/late
school nights ~s watching

Total 61.7 68.9 84.4

Student ram-edmkity
Asian-Pacific Isihnde$ 64.7 64.6 78.7
Hispanic 67.9 62.4 79.0
Bk.k 74.8 70.1 84.6
white 58.5 69.8 85.3
American Indian 67.7 58.2 80.9

Race+thnicity,  by SES
Low SES

Asian-Piwific  Islander 61.6 54.4 71.5
Hispanic 66.6 55.6 72.6
Black 72.3 63.6 80.6
White 59.9 61.0 80.1
American Indian 58.5 32.4 60.8

Middle SES
Asian-Pdic Islander 62.0 77.3
Hispanic 68.1 %: 84.0
Black 76.2 73.9 87.1
White 57.5 71.2 86.2
American  Indian 69.8 69.8 91.5

High SES
Asian-Pzific  Islander 69.2 67.7 83.7
Hispanic 73.1 71.9 87.5
Black 79.7 80.8 89.8
White 59.4 72.5 86.8
America  Indian — — —

— Sample  too small (less than 30) for reliable estimate.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, National Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.”
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Mainuu”ru”ng  a Minimum Gra&-Point  Average

Approximately two-thirds (73 percent) of all parents suiveyed indicated that they set
rules requiring their eighth grader to maintain a minimum grad: -point average (GPA).
Low- and middle-SES parents were equally likely to require their child to maintain a certain
GPA (about 75 percent), and both these groups were more likely to report doing so than
high-SES (67 percent) parents (figu~ 2.6).

Figure 2.6--Percentage  of 1988 eighth graders’ parents who reported
setting rules about maintaining a minimum grade-point
average, by SES
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SOURCE:  U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal  Survey of 1988: “Base-Year  Parent Survey.”

In both two-parent and single-mother families,  parents who were college graduates
were less likely to set rules requiring a minimum GPA than those who had a high school
education or less (figures 2.7 and 2.8). For example, 76 percent of two-pamtt  families in
which both parents were high school graduates reported that they required a minimum
GPA, compared with only 61 percent of families in which both parents were college
graduates.
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Figure 2.7--Percentage  of 1988 eighth graders’  parents who reported
setting rules about maintaining a minimum grade-point
average, by highest level of education among two-parent
families
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Figure  2.8--Percentage  of 1988 eighth graders’
setting rules about maintaining a
average, by highest level of education
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Across all levels of socioeconomic status, par&m of black childmi were more likely
to set rules requiring their eighth grader to maintain a minimum GPA than parents of white
children. For example, 84 percent of middle-SES parents df black children required a
minimum GPA, compared with 73 percent of parents of white children (table 2.6).

Table 2.6--Percentage  of 1988 eighth graders’ parents who reported setting
rules about maintaining a minimum grade-point average, by
students’ race+thnicity  and SES

,- - Pucent of paremts setting rules regarding
maintaining GPA

Toral 72.7

Stwkm mm+tlmk”
Asian-F%tific Isla2$ 74.8
Hispanic 78.5
Bkk 82.3
White 70.2
Alnaican  Indian 74.2

~nicity,  by SES
Low SES

A%ian-kifIc  Islander 74.7
zic 74.4

80.3
White 71.5
Amaican  Indian 70.1

Middle  SES
Asian4kific  Islandef 77.0
HiS&niC 83.3

84.4
White 72.6
Amaican Indian 78.1

High SES
Asian-kifii Man&r 72.3
Hispanic 77.2
Black 81.5
White 65.2
Amerkan Indian —

— Sample too small (less than 30) for reliable estimate.

SOURCE: U.S. Department of Education,  National Center for Education Statistics,  NationaJ Education
Longitudinal Survey of 1988 *’Base-Year  Parent Survey.”

How Often Parents Help with Homework

Another way in which parents may show support for their child’s efforts in school is
by helping with their homework. Not only can they provide help in subject areas in which
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their child is having difficulty, they are showing that they value their child’s work. It is
important to remember, however, that not all children require help with their homework in
the eighth grade. Children who established good study habits when they wem younger and
who may have had significant help horn their parents at an early age, may require minimal
help by the time they reach the eighth grade. Moreover, not all parents are capable of
helping with their eighth grader’s homework. Those parents who have difficulty with the
English language or who are not highly educated themselves may not be able to offer help
with their child’s homework at the eighth-grade level. These parents may, however,
provide indirect support such as encouraging their child to do homework and providing a
good environment in which to do so. Finally, not all parents may think it is appropriate to
help with their eighth graders homework. These parents may feel that by the eighth grade,
their child should be completing homework assignments on his or her own. Thus, they
may help with homework only if directly asked by a child who is having difficulty with a
specific assignment.

Nearly one-third (29 percent) of all parents surveyed in NELS:88 reported that they
never or only seldom helped their eighth grader with homework (table 2.7).2° A similar
proportion of parents reported that they helped once or twice a month (28 percent), while
32 percent said that they helped with their eighth grader’s homework once or twice a week.
Only 11 percent indicated that they helped almost every day.

The percentage of parents reporting never or seldom helping with their eighth
grader’s homework declined as their level of education increased.zl In both two-panmt and
single-mother families, those who had not completed high school were nearly twice as
likely to report seldom or never helping with their eighth grader’s homework than parents
who were college graduates (48 percent of two-parent families where neither parent
completed high school compared with 21 percent in families where both parents were
college graduates; and 50 percent of single mothers who did not complete high school
compared with 28 percent who graduated from college). Even parents in two-parent
families where only one parent had completed high school were more likely to help with
homework than parents in families where neither had completed high school.

As the socioeconomic status of the parents increased, the percentage of parents who
never or seldom helped with homework declined, especially between low and middle
levels. About 42 percent of 1ow-SES parents reported rarely or never helping with their
eighth grader’s homework,  compared with only 28 percent of middle-SES parents and 22
p e r c e n t  o f  high-SES pamtts.

The employment status of parents was also related to whether or not they reported
seldom or never helping with their eighth grader’s homework. Among two-parent families,
those in which neither parent was employed were more likely to report seldom or never
helping with homework (41 percent) than families where only the father was employed (28
percent), only the mother was employed (31 percent), or when both parents were employed
(26 percent). Unemployed single mothers were also more likely to report seldom or never
helping with homework (40 percent) than employed single mothers (35 percent).  The
difference between employed and unemployed single fathers was not statistically
significant.

201t should be noted that the respondent parent was asked “How often do you or your spouse/partner help
your eighth grader with his or her homework?” They were not given the option of reporting that their
eighth grader had no homework.
211n two-parent families, there was no difference between those cases where both parents graduated from
college or those where only onc parent graduated from college.
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Table 2.7--Percentage  of 1988 eighth graders’ parents who offered various
leve ls  o f  he lp  with  homework,  by , SES, education,  a n d
employment status

P~..

Seldom/ lor2 lor2 Almost
never times/month timeskek eveay  day

Total

— Socioeconomic s~tus
Lows 2s%
Middle 50%
High 2S%

Education level of parents
Tw@pren~  no HS diploma
Twqmrent, one HS diploma
Two-parenL both HS diploma
TwqmenG one college gmduate
Two-pamnL both college graduates

Single mother,  no HS diploma
Single mother,  HS diploma
Single mother, college graduate

Single fiuher, no HS diploma
Single father, HS diploma
Single father, eotlege graduate

Employment status of parents
Twqaren~ both employed
Twqmrentj  fathtx employed
Twqarest4 mother employed
Twqmren4 neither employed

Single mother,  employed
Single  mother, not employed

Single father, employed
Single father, not employed

100

100
100
100

100
100
100
100
100

100
100
100

100
lCNI
Km

100
100
100
100

100
100

100
100

29.4

41.7
27.5
21.9

47.6
33.7
26.6
21.8
20.5

50.3
33.8
28.4

59.4
32.8
31.1

26.4
28.1
31.0
41.3

35.0
40.0

34.7
39.9

27.7

21.8
28.4
32.0

20.0
26.0
29.2
30.2
31.9

18.1
26.0
28.7

16.1
27.0
25.5

29.1
28.8
27.3
20.6

26.1
21.4

25.3
27.4

32.1

25.7
33.6
35.3

23.5
29.6
33.7
36.1
36.1

21.8
29.7
33.1

14.9
31.4
32.3

33.9
32.2
32.1
27.2

29.3
26.6

30.6
23.7

10.7

10.9
10.5
10.8

9.0
10.7
10.5
11.9
11.4

9.7
10.5
9.9

9.6
8.8

11.1

10.7
10.9
9.6

10.9

9.7
12.1

9.5
9.0

NOTE Because of rounding rows may not add to 100 pereen~

SOURCE U.S. Department of Education,  National Center for Education Statistics,  National Education
I.mgitudinrd  Survey of 1988 “Base-Year  Parent Survey.”

In both low- and middle-SES families, parents of Asian children and parents of
Hispanic children were more likely to report never or seldom helping with their eighth
grader’s homework than parents of either black children or white children (table 2.8). The
differences among these groups, however,  were not statistically significant for high-SES
parents.

For those parents who reported helping their eighth grader “almost every day: low-
SES parents of black children wett more likely to report doing so than parents of children
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in all other racial-ethnic groups.zz Among middle-SES parents, parents of black children
were more likely to report helping every day than parents of either white or Hispanic
children.

Table 2.8--Percentage of 1988 eighth graders’ parents who offered various
levels of help with homework,  by students’ race-ethnicity  and
race-ethnicity by SES

P~ who MD Ith hQW&@.w“ . .

Seldom/ lor2 lor2 AImost
lm@x times/month timeshwelc every  day

Total

Student rax+ethnicity
Asian-Pacific Islander
Hispanic
Bkk
White
American  Indian

Race+thnicity,  by SES
Low SES

Asian-rmflc Islandx
Hispanic
Black
White
American  Indian

Middle SES
%an-Pa5fic  Islander
Hispanic
Black
White
American Indian

High SES
Asiad%ific  Islander
Hispanic
Black
White
American Indian

29.4

37.9
41.1
32.1
27.0
40.0

57.1
53.2
40.0
37.2
57.1

38.0
31.0
27.3
26.8
32.4

28.6
25.7
20.1
21.4

—

27.7

23.3
21.6
20.6
30.1
22.3

15.1
17.9
18.2
25.2
24.3

21.6
25.0
22.0
30.0
22.1

29.2
24.6
24.6
33.1

—

32.1

29.2
28.1
30.1
33.2
26.4

21.4
21.4
25.7
27.6
13.3

28.9
33.6
33.3
33.9
32.8

33.2
37.1
34.1
35.4

—

10.7

9.6
9.3

17.3
9.7

11.3

6.3
7.5

16.2
10.1
5.3

11.5
10.4
17.4
9.4

12.7

8.9
12.6
21.2
10.1

- -

— Sample too small for reliable estimate.
NOTE Because of rounding rows may not add to 100 percen~

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  National  Education
Longitudinal Survey of 1988 “Base-Year  Parent Survey.”

22The same appears true for high-SES parents,  but the sample for black parents is too small to find
statistical significance.
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PTA Participation and School Volunteerism

The PTA has long served as a means of communication between parents and the
school administration. Through this forum parents have been able to voice concerns about
school policy and the quality of education that their child’s school offers. Thus,
involvement in the PTA may serve as an indication that parents are willing to actively
pticipate in maintaining or changing the school environment. In this survey, parents wem
asked whether or not they were PTA members, attended PTA meetings, or were school
volunteers.23

Approximately one-third (32 percent) of all parents surveyed reported being PTA
members. A siightly higher proportion (36 percent) of all parents indicated that they
attended PTA meetings, and approximately one-fifth (19 percent) of all parents reported
that they had volunteered in the school (see table 2.9).

Membership rates in the PTA rose sharply with socioeconomic status. Only 12
percent of 1ow-SES parents reported being members, compared with .30 percent of middle-
SES parents, and more than one-half (54 percent) of high-SES parents (figure 2.9).
Whether or not parents attended PTA meetings or volunteered in the school showed
similar, though less marked, relationships with SES.

Figure 2.9--Percentage of 1988 eighth graders’ parents
PTA activities or volunteered in the school,

who participated in
by SES
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I
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I
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PL7cutt 50

of parents r
44.4 .0 ~ ❑ Auc.nd ~A meetings.- - - -

❑ School volunteer
w

o

Low SIX Middle SES High SES

SOURCE:  U.S. Department of Education, Nationat Center for Education Statistics,  National Education
Longitudinal Sutvey  of 1988:  “Base-Year  Parent Survey.”
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Given the relationship between socioeconomic status and PTA membership, it was
not surprising that parents’ membership in the ~A increased with their education level
(table 2.9).24 Nearly twice as many single mothers who ,V xc college graduates (47
percent) belonged to the PTA as did single mothers who were high school graduates (25
percent); and more than four times as many who were college graduates belonged as those
who did not complete high school (10 percent). Single fathers who were college graduates
were also more likely to be PTA members than those with lower levels of education.
Similar patterns were found for two-parent families. PTA meeting attendance and whether
or not parents volunteered in the school were also related to parental education, though to a
lesser extent than PTA membership.

Table 2.9--Percentage  of 1988 eighth graders’ parents who participated in
PTA activities or volunteered in the school, by level of
education

~
Auend PTA School

member meetings volunteer

Total 31.9 36.2 19.0

Education level of parents
Two-parent,  no HS diploma 10.6 32.7 8.9
Two-parent,  one HS diploma 15.4 28.7 12.0
Two-parent,  both HS dip]orna 30.8 35.8 19.7
Two-pareng one college  graduate 48.7 42.7 28.5
Two-parent,  both college graduates 60.7 47.0 30.8

Single mother,  no HS diploma 9.7 25.1 8.2
Single mother,  HS diploma 24.6 33.0 11.6
Single mother, college graduate 46.7 44.0 19.8

Single father, no HS diploma 0.0 17.9 2.7
Single father, HS diploma 13.6 21.3 11.1
Single father, college graduate 31.0 37.2 13.5

SOURCE:  U.S. Depamnent  of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year Parent Survey.”

Parents of black children reported being members of the PTA and attending PTA
meetings in greater proportions than parents of white children in both middle and high
levels of SES (figure 2.10). Among 1ow-SES families, parents of white children were less
likely to report attending PTA meetings (22 percent) than parents of Hispanic or Asian
children (38 percent and 34 percent, respectively).  On the other hand, middle-SES parents
of white children were more likely to report volunteering in the school (19 percent) than
parents of black or Asian chikhen (14 percent and 12 percent, nxpectively).

‘one  exception was in two-parent families,  where the difference between neither or one parent graduating
from high school is not statistically significant.
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Figure 2.10--Percentage  of 1988 eighth graders’ parents who participated
in PTA activities or volunteered in the school. bv race-
ethnicity and SES
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SOURCE:  U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal Suwey of 1988:  “Base-Year Parent Survey.”

r

30



Parent-Initiated Contact with Their Eighth Grader’s School

Parents were asked how frequently they contacted the ;chool regarding their eighth
grader’s academic performance or program. Contact with the school, however, is an
interactive process and whether or not the parents were responding to contact initiated by
the school or initiating their own contact cannot be distinguished.  In the following
presentation, any contact the parents reported making to the school is labeled parent-
initiated contact.

Overall, about one-half (53 percent) of the parents surveyed indicated they had ever
contacted the school about their child’s academic performance, and a little more than one-
third (35 percent) had contacted the school about their eighth grader’s academic program
(table 2.10). Whether or not parents had any contact with the school increased with SES
and their level of education.x  Among Iow-SES parents, 38 pement reported contacting the
school regarding their child’s academic performance, and 24 percent reported contacting the
school about their child’s academic program.  In contrast, 62 percent and 44 percent,
respectively,  of high-SES parents reported contacting the school about their child’s
academic performance or program. Similarly, parents who were college graduates reported
contacting the school in greater proportions than parents who either had not completed high
school or who were high school graduates. For example, in two-parent families where both
graduated from college, 62 percent contacted the school about their child’s academic
performance,  compared with only 32 percent of two-parent families where neither parent
completed high school.zb

For middle-SES families, there was little difference between single-parent and two-
parent families in relation to their contacting the school (table 2.11). However, a greater
percentage of single mothers from either Iow-SES (43 percent) or high-SES families (69
percent) tended to contact the school about their child’s academic performance than two-
parent families with both natural parents (37 percent of 1ow-SES and 61 percent of high-
SES tw~parent families contacted the school about their child’s academic performance).

.

—

250ne exception to this was in two-parent families where the difference between one of both parents

F
dusting from college was not statistically different.

%he differences for single fathers were not statistically  significan~
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Table 2.10--Percentage  of 1988 eighth graders’ parents “who reported
contacting the school about their chi ld’s  academic
performance or program, by SES and level of education

Percent of parents

Acdemic Ac@Xnic
performance proglam

Total 52.5 34.9

Soeioeeonomic stau
IANvex  25% 38.1 24.2
Middkm 54.1 34.8
High 25% 61.9 44.1 ‘

Education level of parents
TwqarenL  no HS diploma 32.3 21.2
Two-parenh  one HS diploma 42.8 28.6
Twqm.rtmG  both HS diploma S3.6 35.1
Two-pareng  one college graduate 60.9 41.1
Two-parenL both college  graduates 61.5 46.4

Single mothez,  no HS diploma 33.9 19.0
Single mother,  HS diploma 53.5 32.7
Single mother, college graduate 67.8 45.6

Single father, no HS diploma 24.5 10.6
Single father, HS diploma 54.5 28.5
Single fatha,  college graduate 61.1 40.2

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Sumey of 1988:  “Base-Year  Panmt Survey.”
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Table 2.11--Percentage  of 1988 eighth graders’ parents” who reported
contacting the school about their chi ld’s  academic
performance or program, by family colnposition  and SES

Percent  of parents

l=f~

Total 52.5 34.9

Family compoakbn
Low SES

MOtk  and fatk 37.3 23.9
other twqXlrerlt 34.9 23.5
Single mothez 43.2 26.4
Single fark 35.3 17.6

Middle SES
Motk  and fathex 53.0 34.9
other two-parent 55.4 36.2
Single motk 54.9 33.5
Single father 55.4 29.3

High SES
Mother  and fatha 61.1 44.1
other twqarent 62.2 45.2
Single mother 68.7 43.5
Single tither 61.7 40.5

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year Parent Survey.”

In examining racial-ethnic group differences regarding parent-initiated contact,
parents of Asian children were generally less likely to report contacting the school than
parents of other racial+thnic groups.z7 Among middle-SES families, for example, about
41 pement reported contacting the school about their eighth grader’s academic performance,
compared with approximately 55 percent of parents from other racial-ethnic groups (table
2.12). A similar pattern was found concerning contact about academic progams.

27The exception is among 1ow-SES  parents,  where parents of Asian children were not statistically different
from other parents in regard to whether or not they contacted the school about their child’s academic
program.
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Table 2.12--Percentage  of 1988 eighth graders’ parents who reported
contacting the school about their child’s academic performance
or program,  by student’s race-ethnicity and race-ethnicity  by
SES

Percent of parents
w~.
Aeadmic AGWrnic

performance program

Total

Student rae5ethnicity
Asian-Pacific Islander
Hispanic
Blzk
White
American Indian

Race-ethnicity, by SES
Low SES

Asian-Pdic  Islander
Hispanic
Black
White
American  Indian

Middle SES
Asian-Pacific Islander
Hispanic
Black
White
American Indian

High SES
Asian-Pzific Islander
Hispanic
Black
White
American Indian

52.5

41.7
50.5
51.5
53.4
54.5

28.6
40.4
40.9
36.7
38.6

41.3
55.8
56.3
54.0
61.1

48.0
73.0
71.0
61.6
—

34.9

30.7
35.5
34.2
35.0
36.1

23.6
27.7
26.3
22.0
31.0

25.1
39.6
37.1
34.4
37.7

40.2
52.7
51.9
43.4
—

— Sample too small for reliable estimate.

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.”

Parents’ and Children’s Views on the Level of Parental Involvement

NELS:88 eighth graders wete also asked about the level of their parents’ participation
in their schooling. Even though these questions were not worded in exactly the same way,
it is possible to estimate the relative agreement or disagreement between the eighth gmders
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and their pamnts.ti Table 2.13 illustrates these comparisons. Overall, given the difference
in the way the questions were asked and the possible responses,  there was relative
agreement between parents and students, with the possibl- exception of television
msrnctions and discussions about school activities.

Parents were asked about the several kinds of television resrnctions they enforced,
including program monitoring,  the number of hours watched on a given school nighh and
early/late viewing. The only possible responses were “yes” or “no.” On the other hand,
students were asked only one question—whether or not their parents limited television
viewing-and were given four possible responses,  ranging ilom “never” to “often.” As
shown in table 2.13, more than one-third of the students (37 percent) indicated that their
pammts never resrncted their television viewing, whereas 84 percent of the parents indicated
they resrncted earlyflate viewing. How much of the discrepancy was due to actual
differences and how much was due to the interpretation of the questions is difficult to
determine.

Similarly, less than 60 percent of the students reported having three or more
discussions about school activities during the school year with their parents, compared with
almost 80 pement of the parents who said they regularly discussed school experiences with
their eighth grader.  Again, how a parent interprets “school experience” or a student
interprets “school activities” is hard to ascertain. For instance, every day after school, a
parent may ask their child how their day went. Even if the child responds, “fine:’ this may
be viewed as regularly discussing “school experiences,”  whereas a student may view a
discussion about school activities as more formal or involved.

28% U.S. Department of Education,  National Center for Education Statistics,  Quality  of Responses in the
NEJX:88  Dafa,  1991,  (Washington  D.C.), for a detailed discussion of student-parent comparisons.
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Table 2.13--Comparison of NELS:88 parent and student responses to
related questions regarding parental involvement: percent of
parents or students .

Parents Students
(percent)

Parent restrictwns  on TV newing Parent limits TV viewing
Limit hours 61.7 36.9
Monitor programs 47.2 Rarely 25.9
Restrict early/late viewing 84.4 Sometimes 23.1

Oftem 14.2

Parent regularly  discusses uperiences Student discurses  high school activities
with parents three or more times during
school year

79.4 56.9

Parent regularly discusses high Stttdent  discusses high school plans
‘ school  pkzns with tnother  three or more times during

school year
47.2 52.1

Parent helps wi(h homework Parent checks on homework
Sekbtnhever 29.4 Never/rarely 25.8
once  or twice/month 27.1 Sometimes 29.5
Once m hvicekxk  to Often 44.5

almost every day 42.8

Parent attena!r  PTA meetings Parent attends school meetings
34.9 49.5

SOURCE:  U.S. Department of Education,  National Center for Education Statistics.  Nationat  Education
Longitudinal Survey of 1988: “Base-Year Parent and Student Survey.”

After-School Supervision

According to NELS :88 parents, a majority of eighth graders had some sort of
supervision after school.zg More than three-quarters of parents (78 percent) reported that
their eighth grader usually went home after school. About 13 percent participated in after-
school programs  or sports activities; 7 percent went to the home of a relative, fiend,  or
neighbor and 2 percent went elsewhere (table 2.14). A separate question was asked of the
parents regarding who was “usually” present in the home when their eighth grader returned
from school. Approximately 64 percent of the parents indicated a parent was home, while
10 percent indicated no one was at home.

2%he parents were asked, “Where  does your eighth grader usuaffy  go after school?” No time reference is
given so that it is not clear whether or not parents mean directly after school or sometime after school.
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Eighth graders from low-socioeconomic families wem more likely to go to the home
of a neighbor, friend, or relative after school (11 percent) than those from high-
socioeconomic families (4 percent). On the other hand, chil@en from high-SES families
were mom likely to participate in after-school activities, including sports ( 19 percent), than
those from 1ow-SES backgrounds (8 percent).

A parent was “usually” at home when their eighth grader returned tim school more
often in 1ow-SES families (73 percent) than in high-SES families (62 percent). Similarly,
no one was at home more frequently in high-SES families (11 percent) than in 1ow-SES
families (7 percent).

Table 2.14--Percentage of 1988 eighth graders whose parents reported
various after-school locations for their child and person
present when their child returned home, by SES

Where 8th _ went ~. Who as *..*
Neighbor After L

sitter/ school addt/ No
ltht.iVt?/ progmm/ Job/ ok Younger one

friend m other Home Parent sibling sibling home
ant) Q==@

Total 100 7.1 13.1 2.1 77.7 I 63.7 33.5 37.5 10.1

Socioeconomic status
Lower  25% 100 10.6 8.3 78.7 73.4 38.6 39.9 6.9
Middle 50% 100 7.1 12.4 ;:: 78.5 60.6 33.8 37.2 10.9
High 25% 100 3.8 19.1 1.8 75.3 61.5 28.6 35.8 11.2

● Each column is independent (e.g., more than one person can be home).

SOURCE U.S. Department of Education,  National Center for Education Statistics,  “National  Education
Longitudinal  Survey of 1988: Base-Year Parent Suxvey.”

—
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Chapter 3

Parents’ Expectations and Beliefs

In the NELS:88 survey, parents were asked how far they expected their eighth grader
to go in school and about the adequacy of their child’s cumnt  schooling. For example,
they were asked how strongly they agreed with statements such as “the homework
assigned is worthwhile, “ “my eighth grader is challenged at school,” “my eighth grader
enjoys school,”  and so on. This chapter examines these expectations and beliefs and
suggests that, at this stage in their child’s education, parents have relatively high
expectations and are quite positive about the adequacy of their eighth gra&r’s schooling.
Overall, the higner the level of parents’ education, the further they expected their eighth
grader to go in school. Even among parents who had not graduated from high school, a
majority expected their eighth grader to have at least some sort of postsecondary education.

Parents’ Expectations about Their Eighth Grader’s Future Education

A majority of parents expected their eighth grader to attend college (figure 3.1). More
than one-third (38 percent) expected their child to graduate from college, while one in five
expected their eighth grader to earn an advanced degree. Less than 1 percent of all parents
expected their child to drop out of school before high school graduation, while 13 percent
expected that a high school diploma would be their child’s highest attainment.  An additional
9 percent of parents expected their eighth grader to receive some kind of vocational training
after high school.

Figure 3.1--Percentage of 1988 eighth graders’ parents expecting their
eighth grader to attain various levels of education

100
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percent 601“
o f I

puents  do
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Less than H i g h  school Voc/trade Some college College Advanced
high school graduate school graduate degree

SOURCE: U.S. Depamrnent of Education, National Centex  for Education Statistics,  National  Education
Longitudinal SLRVey  of 1988: “Base-Year  Parent Smey.”
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As parents’ levels of SES and education ro’se, so did their expectations for their
child’s educational attainment (table 3.1). More than twice as many parents from high-SES
(53 percent) than Iow-SES families (20 percent) expected their eighth grader to earn a
baccalaureate degree. Similarly,  45 percent of single mothers with college degrees expected
their eighth grader to graduate fbm college, compared with 34 percent of single mothers
with a high school diploma and 21 percent who did not graduate from high school. Two-
parent families exhibited similar patterns.

Among two-parent families,  parents who had not graduated from high school were
more likely to expect the same of their eighth grader than paxents who had attained a higher
level of education. In cases where neither parent graduated from high school, 2 percent
expected their eighth grader not to graduate, compared with 0.3 percent where both parents
were high school graduates. A similar pattern was found between single mothers who had
not graduated from high school (1.7 percent) and those who had graduated from college
(0.2 percent).

Table 3.1--Percentage of 1988 eighth graders’ parents expecting their
eighth grader to attain various levels of education, by SES and
level of education

Pe~nts who ex~. . . .
Less than HS Voc-mk Some College A&aced

HS diploma @ school college m-

Total

Socioeconomic status
Lowex 25%
Middle 50%
High 25%

Education level of parents
Two-parent,  no HS diploma
Two-parent,  one HS diploma
Two-parent,  both HS diploma
Two-parenL  one college gmduate
Two-parent,  both college graduates

Single mother, no HS diploma
Single mother, HS diploma
Single mother, college graduate

Single father, no HS diploma
Single father, HS diploma
Single father, college gmduate

0.5

:::
0.0

2.0
0.8
0.3
0.1
0.0

0.0

:::

12.6

26.8
11.0
2.4

31.5
21.9
11.4
4.1
1.0

32.9
12.7
4.1

23.5
18.2
2.0

8.7

12.2
9.9
2.9

8.7
13.6
10.9
4.3
1.5

7.9
9.0
5.2

20.3

28.9
23.2

6.3

30.4
30.1
23.8
6.9
2.6

24.6
26.1

5.3

29.3
18.2
2.9

37.9

19.8
39.1
52.7

17.8
21.7
38.6
56.3
50.4

20.5
33.7
45.3

34.3
39.0
53.2

NO1’E: Because of rounding rows may not add to 100 percent.

20.0

10.9
16.4
35.7

9.7
11.9
15.1
28.4
44.4

11.8
17.5
42.2

5.0
15.0
36.8

SOURCE: U.S. Department of Education, National Center for Education Statistics,  Nationat Education
Longitudinal Survey of 1988 “Base-Year  Parent Survey.”
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Across all levels of socioeconomic status, parents of Asian children expected their
child to earn an advanced degree at higher rates than parents of white children (table 3.2).
For example, 25 percent of 1ow-SES parents of Asian children expected their eighth grader
to earn an advanced degree, compared with only 7 percent of parents of white children.
Among low- and middle-SES families, parents of other minority children also expected
their eighth grader to earn an advanced degree more often than parents of white children,
though to a lesser extent than Asians. Among middle-SES parents of Hispanic and black
children, 26 percent and 27 pement, respectively,  expected their eighth graders to earn an
advanced degree, compared with 13 percent of their white counterparts. Similarly, among
1ow-SES families 15 percent of parents of either Hispanic or black children expected an
advanced degree, compared with 7 percent of white parents.

Past suweys indicate that about 10 percent of black and Hispanic high school seniors -
will earn, at the most, a bachelor’s degree (compared with 27 percent and 20 percent,
respectively, of Asian and white students).s” Given these historical trends, it shows the
great value that parents of minority children place on high educational attainment, and that
at this point in their child’s education, parents still have high expectations for their future
attainment.

Parents’ Beliefs about Their Eighth Grader’s Schooling

Parents were asked to respond to a number of statements regarding their beliefs and
attitudes about their eighth grader’s school. Among these beliefs were whether or not the
homework assigned was worthwhile, whether their child worked hard and enjoyed school,
and how well parents worked together.

3%.J.S. Department of Education,  Nationat  Center for Education Statistics,  High School and Beyond,  A
Descriptive Sumnuwy  of 1980  High School  Seniors:  Six  Years Later,  1988  (Washington, D.C.).
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Table 3.2--Percentage  of 1988 eighth graders’  parents expecting their
eighth grader to attain various levels of education, by students’
rac+ethnicity  and race-ethnicity  by SES

Perc~. . . .
Less than HS voc-aXle Some College Admrred

*HS diploma @ school college m-

Total

Student ~nicity
Asian-Pacific Nander
Hispanic
Bkr.k
White
American  Indian

Race+dmicity,  by SES
Low SES

Asian-Pixific islander
Hispanic
Btack
White
American  Indian

Middle SES
Asian-Pdic Islander
Hispanic
Black
White
Amerkarl Indian

High SES
Asian-Pacific Islander
Hispanic
Black
White
American  Indian

0.5

0.1
0.9
0.5
0.5
1.5

0.1
0.3
0.4
0.3
0.8

u
0.0
0.0—

12.6

7.5
15.9
15.5
11.8
16.2

15.6
24.8
24.4
29.3
18.6

9.1
8.7
9.7

11.4
16.0

:::
4.1
2.3
—

8.7

3.6
8.1

7.2

::;
9.6

15.0
6.0

5.1
8.4
6.0

10.9
9.0

1.1
1.4
1.6
3.2
—

20.3

11.9
25.9
20.8
19.6
27.4

23.6
29.9
25.0
30.2
38.0

13.2
26.6
19.9
23.6
23.9

4.7
5.3
6.9
6.4
—

37.9

35.1
26.6
32.2
40.8
26.3

30.5
19.9
25.9
16.8
17.1

38.0
30.2
37.4
40.5
29.3

33.9
43.1
35.0
55.2

—

20.0

41.8
22.7
23.9
18.1
21.4

24.7
14.6
14.5
7.0

17.2

34.5
25.8
26.6
13.2
21.0

58.7
46.7
52.4
32.9

—

— Sample too small (less than 30) for reliable estimate.
NOTE: Because of rounding rows may not add to 100 percent.

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  Nationat  Education
Longitudinal Survey of 1988:  “Base-Year  Parent Survey.”

Almost all parents felt that the homework their eighth grader was assigned was
worthwhile (91 percent) and a majority (78 percent) felt that their child was challenged in
school (table 3.3). Most parents also felt that their child was working hard (74 percent) and
enjoyed school (82 percent). With the exception of school enjoyment, these perceptions did
not vary much by SES. However, high-SES parents (87 percent) were more likely than
1ow-SES parents (78 pement) to report that their child enjoyed school.

Parents of white children (73 percent) were less likely than parents of Asian children
(84 percent) to Eport that their child was working hard. Parents of white children were also
less likely than others to state that their child enjoyed school. This was especially true
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among 1ow-SES parents, where 86 percent, 84 percent, and 85 percent, nxpectively, of
parents of Asian, Hispanic, and black children reported that, their eighth grader enjoyed
school, compmd with only 72 percent of their white counterparts.

Table 3.3--Percentage  of 1988 eighth graders’ parents who strongly agreed
or agreed with various statements regarding their eighth grader’s
schooling, by SES, students’ race-ethnicity,  a n d  race-ethnicity
by SES

“.

Homework working Enjoying
worthwhile challenged  had

. .
school

Tocat

Socioeconomic status
Lowcx 25%
Middle 50%
High 25%

Student ~thnicity
Asian-R+cific  Islandex
Hispanic
Bkk
White
American Indian

Race+thnicity,  by SES
Low SES

Asian-Paifk  Islander
Hispanic
Black
White
American Indian

Middle SES
Asian-Pdfic Islander
Hispanic
Black
White
Amtl’k!an  Indian

High SES
Asian+dii  Islamkr
Hispanic
Black
white
Amtzican  Indian

90.7

91.3
90.1
91.5

92.6
90.8
93.8
90.2
92.1

90.5
90.2
95.5
89.8
94.9

90.7
91.3
92.2
89.7
90.9

96.0
91.5
94.0
91.1
—

77.9

77.4
77.4
79.5

81.3
79.9
77.9
77.6
79.0

76.0
81.5
78.9
75.2
87.4

80.8
78.7
75.6
77.6
74.6

84.3
78.1
84.5
79.0
—

(F=@

74.4

76.7
73.2
74.6

84.2
78.5
76.0
73.2
74.4

83.8
81.2
77.1
73.9
88.7

82.3
76.0
74.1
72.8
69.5

86.6
76.6
80.1
73.7
—

82.0

78.3
81.3
86.7

88.3
85.7
86.5
80.5
80.8

86.1
84.3
85.3
72.3
84.7

86.7
86.3
86.4
79.9
78.8

91.3
89.9
92.5
86.1
—

— Sample too small  (less than 30) for reliable estimate.

SOURCE U.S. Department of Education,  National Center for Education Statistics,  National Education
Lcmgitudinal  Survey of 1988 “Base-Year  Parent Survey.”
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Parents’ Beliefs about Their Child’s School

A majority of all parents sumeyed (63 percent) believed~they had an adequate say in
school policies. An even greater percentage (74 ptxcent) believed that parents worked well
together for the school (table 3.4).

Whether or not the parents believed that they worked well together for the school
increased modestly with SES. High-SES parents (78 percent) were more likely than either
middle- ~ Iow-SES parents (72 pment and 74 percen~ respectively) to believe that parents
worked well together for the school.  On the other hand, 1ow-SES and high-SES parents
were equally likely (65 percent) to report that they had an adequate say in school policy,
and both these groups were more likely than middle-SES parents to report this belief (60
percent).

Parents of Asian children tended to believe that parents had an adequate say in policy
more than parents of Hispanic,  black, or white children. This pattern was true for both
high- and middle-level SES, but not for Iow-SES families.

●

—
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Table 3.4--Percentage  of 1988 eighth graders’ parents who strongly agreed
or agreed with statements regarding their, relationship with their
eighth grader’s school,  by SES, students’ race-ethnicity  and
race-ethnicity by SES

Have work
say in togerher
policy for school

Total 62.6 74.2

Socioeconomic status
Lowe$ 25%
Middle 50%

73.7
z:: 72.3

High 25% 65.0 78.4

Student  raW+Xhnicity
Asian-%cific  Islan&r 75.6
Hispanic

80.8

Bkzk
70.0 75.0

White
65.4 77.2
60.6

American Indian
73.2

66.6 74.6

Race+xhnicity,  by SES
Low SES

Asian-PXific  Islander 75.5 80.7
Hispanic 74.2
Black

77.2
69.3

white
80.5

58.6
Anlcakan Indian

69.0
74.3 80.8

Middle SES
Asian-R@ic  Islander 75.0 79.7
HispOnic 66.6
Black

71.8
62.2

White
72.3

59.0
AmeziXn Indian

72.0
61.1 71.9

High SES
Asian-Pdfic  Islander 76.3 82.2
Hispanic
Black

77.0
z::

White
86.0

64.5
Ame$ican  Indian

77.9
— —

— Sample too small (less than 30) for reliable  estimate.

SOURCE: U.S. Depanment of Education,  National Center for Education Statistics,  National Education
Longitudinal Sumey of 1988: “Base-Year  %nt Smey.”
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Chapter 4

School Type and Parental Involvement

Parents whose children attend different types of schools (i.e., those who attend
public schools compared with those who attend private schools) may often have different
levels of involvement with the school.  This involvement may be influenced by several
factors. For instance, it is often mandatory for parents to participate in school-related
activities in private schools. Even schools within the public sector can differ markedly in
their demands on parents. In addition, socioeconomic status is highly associated with
whether or not an eighth grader attends a public or private school. Public schools generally
serve higher proportions of 1ow-SES and minority students.s 1 Therefore, differences
found among the types of schools may not only reflect schooling,  but may substantially
reflect differences in the students who attend the schools. Only about 5 percent of 1988
eighth graders attended other religious or nonreligious private schools (see chapter 1). The
small number of these types of private school students included in the NELS:88 sample
makes it difficult to analyze parental involvement measures by school type for each level of
socioeconomic status. Therefore, it is” important to keep in mind the influence of factors
other than the schools themselves, notably SES, when examining differences in parental
involvement among the various types of schools.

In order to examine the influence that different types of schools may have on parental
involvement three school attributes were identified school type; school environment,  and
how often schools initiate contact with parents.sz The NELS:88 survey identified four
types of schools: public schools; Catholic schools; private, nonreligious schools
(independent private schools); and private schools that do not classify themselves as either
independent or Catholic (primarily religious schools such as Lutheran,  Fundamentalist
Christian, Jewish, and so on). For ease of presentation, this report identifies the four types
of schools as follows: public; Catholic; private, nonreligious;  and private, other religious.

In order to further differentiate types of schools, several school environment scales
were created. School environment was determined by examining responses to several
questions posed to school administrators.ss These questions were grouped into three
separate areas that represent: student problems, teacher engagement, and “academic
press.”sd _

The student problems scale represents the degree to which administrators thought
such things as absenteeism,  alcohol and drug use, student weapons,  physical or verbal

31U.S. Department of Education,  National Center for Education Statistics,  A Profi/e of Schools Attenakd
by Eighth  Graders in 1988,1991 (Washington,  D.C.).
32School-initiated  contact with the parents is presented separately because it is parent-reported. School
environment factors, on the other hand, were reported by school administrators.
33 See U.S. Department of Education,  National Center for Education Statistics,  A Profile  of Schools
Auended  by Eighfh Graders in 1988,  1991  (Washington,  D.C’.)  for a discussion of the relationship between
school environment and school type.
34 See appendix A for a description of how the school environment scales were constructed. These scales
were based on items reported by the school administrator.  Thus, readers should bear in mind that these are
school-level rather than student-level items.
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abuse of students toward teachers, and theft were problems m \helr school. The ~cachcr
engagement scale -is. intended to measure teacher mor~e ~d ~t~ltudes towud St u~e ll[s. Js

For example, adnnmstrators  were asked whethe~ there.~ conflicts  between teachers ~lld
administrator?, whether teachers have a nega~ve att!tude towmd th~ students or hw~
~c~ty rnoavatm~ them? and whethm. ~acher morale M ~gh. Fm+ly, ~a*m~c ~msso* is
an uxhcaoon of the ln~nslty or compubveness that stude~~ ex~nence In mlatlon to their

school Work.3b This sc.~e W= formulat~ from such ques~ons ~ ‘hether students place a
high priority on learmng, whether teachers enco~ge stukn~ ~ do. their ~st, whether
students are expected to do homework, and whether they face competmon for ~~es.

Finally, in the NELS:88 survey, p~nts we~ ask~ about the ~uen~y with which
their eighth grader’s school con~~ ~ern ~g~g Such m~rs ~ ~e~ chdd’s Kademic
performance and program and their chdd’s behawor. p~nts were also asked about
volunteering for the school, fund tising, ~d soon. ~ese Items wem combined into a
scale that measured school-initiated parent contact.

Parent-Child Discussions

The type of school that eighth graders attended was associmd wi~ whether or not
their parents reported discussing current school  experiences with tkm. pments  whose
eighth grader attended public school were less likely to ttpon  such discussions than parents
whose child attended private schools (table 4.1 ). Approximately 78 percent of parents
whose eighth grader attended a public school reported discussing cument school
experiences, compared with 86 percent, 88 percent, and 90 percent, respectively, of
Catholic, private, other religious school, and private, nonreligious school parents. A
similar pattern was observed for discussions about high school plans. Public school
parents (46 percent) were less likely than Catholic or private, nonreligious school pamtts
(65 percent and 54 percen~ respectively) to report regular discussions.

School environment was also related to parent-child discussions about school
experiences.  Parents whose child attended a school with serious student problems were
less likely to discuss cument school experiences with their eighth grader (77 percent) than
parents whose child attended a school with only minimal problems (83 percent). Similarly,
parents with a child in a school with strong academic press were more likely to discuss
current school experiences with their eighth grader (82 percent) than those whose child
attended a school with low academic press (76 percent). The amount of teacher engagement
reported by a school was related to parent-child discussions concerning both cument school
experiences and high school plans. For instance, 82 percent of parents whose eighth grader
attended a school with high teacher engagement reported discussing current school
experiences,  compared with 77 percent of pamtts with children in schools with low teacher
engagement.

The frequency with which parents reported school-initiated parent contact was
associated with all forms of parent-child discussions (e.g., cument experiences, high
school plans, and postsecondary education plans) measured in this survey. About 72
percent of parents whose eighth grader attended a school that initiated little parent contact
reported discussing cument school experiences,  companxl  with 80 percent in schools with
moderate contac~ and 86 percent in schools that frequently contacted the parents. Similarly,

35~iS de iS w on ~ ~~inis~~r’s ~~ment of ove~] ~cher momle  ~d attitudes. Individual
tcachcas may have had different responses
36Again,  it is important to remember that this is the school administrator’s  asaessmeng  not rhe students.
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40 percent of parents with children in schools initiating little parent contact reported
discussing high school pians with their eighth grader, comparqd with 46 percent in schools
with moderate contac~ and 55 percent in schools that frequently contacted the parents.

Table 4.1--Percentage  of 1988 eighth graders’  parents who regularly
discussed current school experiences, high school plans, or
future education plans, by school attributes

. .Wllh  ~
current High Education
school school pIans aftez

experiences plans high school

Total 79.4
School type

47.2 38.3

Public 78.4 45.5 38.2
Catholic 85.5 64.6 40.5
other religious 88.3 52.3 37.6
Private, nonreligious 90.1 54.1 37.6

School ClillW2
Student problems

serious 76.5 47.7 41.0
79.3 45.9 37.7

Imw 83.1 50.1 37.1

Teacher engagement
Low 77.1 45.2 38.0

79.8 46.5 38.1
High 82.3 52.3 39.2

Academic press
Low 76.0 46.5 37.6

79.7 46.5 38.4
High - 81.9 49.0 38.7

School-initiated parent contact
LQw 71.5 39.9 34.4
Mo&rate 80.1 45.9 37.4
High 85.8 54.9 42.2

SOURCE U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year Parent Survey.”

Home Rules

Since nearly zdl parents reported setting rules regarding homework,  there was little
variation among groups whose children attended the different types of schools (table 4.2).
However, parents with children in private, nonreligious schools were somewhat less likely
to report setting rules regarding homework (87 percent) than parents with children in any
other type of school (92 percent or more).

47



Table 4.2--Percentage of 1988 eighth graders’ parents who reported setting
rules regarding homework or maintaining a minimum CPA, by
school attributes

Doing Maintaining
homework GPA

Total 92.0 72.7

School type
Public - 92.0 73.3—
Catholic 93.7 71.4
Other religious 92.6 63.0
Private,  nonreligious 86.5 59.9

School CtilTMt12
Student problems

Se$ious 92.3 76.8
91.8 72.2 .

Low 92.5 69.5

Teacher engagement
Low 91.6 74.5

92.1 71.9
High 92.3 72.3

Academic PIES
Low 92.1 74.5

92.0 72.7
High 91.9 71.1

School-initiated parent contact
Low 90.5 71.9

92.1 72.8
High 93.0 72.7

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”

Two school attributes-school type and student problems-wem related to whether
or not a parent reported setting rules about their eighth grader maintaining a minimum
GPA. Just as parents with eighth graders in private, nonreligious schools were less likely
to report setting rules regarding homework, they were also less likely to have rules about
maintaining a GPA (60 percent) than parents with children in either public schools or
Catholic schools (73 percent and 71 percen~ respectively). Similarly, 77 percent of parents
whose eighth graders attended schools with serious student problems reported setting GPA
rules, compared with only 70 percent of parents whose eighth graders attended schools
with minimal student problems.

Pawns whose childmm attended different types of schools did not differ extensively
in reporting rules regaxiing television viewing. However, parents whose children attended
private, other religious schools tended to monitor all three aspects of television viewing
(e.g.,  total hours watched on a school night, kind of shows watched, and early/late
viewing) more than other parents (table 4.3). Among parents whose children attended
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private, other religious schools, 75 percent reported limiting the total number of television
hours watched by their eighth graders compared with 64 percent or fewer of parents whose
children attended other types of schools. Similarly 84 percent of parents with children in
private, other religious schools monitored the kinds of programs viewed by their eighth
graders compamd with 77 percent or fewer of parents whose children attended other types
of schools.

School environment showed very little association with how parents monitored their
eighth grader’s television viewing. On the other hand, the more parents reported that they
wem contacted by their child’s school, the more likely they were to monitor their child’s
television viewing. Approximately 62 percent of parents with children in schools that
initiated little contact reported monitoring the kinds of television shows their eighth grader
watched,  compared with 70 percent in schools with moderate contact, and 73 percent in
schools that frequently contacted the parents.

Table 4.3--Percentage  of 1988 eighth graders’ parents who reported
regulating television watching, by school attributes

Tv w~
Limiting hours Monitoring Restricting

watched on kinds of early/late
school nights programs watching

~;t)
TotaI 61.7 84.4

School type
Public 61.1 67.8 84.0
Catholic 64.0 76.8 85.9
Other religious 74.5 84.2 91.1
Private, nonreligious 63.9 68.9 86.2

School climate
Student problems

serious 62.5 67.1 83.0
61.2 68.9 84.4

L o w 62.1 71.0 85.8

Teacher engagement
hw 61.7 68.5 83.3
Moderate 61.3 69.0 84.8
High 62.9 70.0 85.1

Academic press
Iaw 61.6 67.5 83.2

61.4 69.4 84.6
High 62.4 69.4 85.1

School-initiated parent contact
Low 56.4 62.4 78.9
Mo&rare 61.2 69.5 85.0
High 65.7 73.3 88.1

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year Parent Survey.”
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Helping with Homework

Most school attributes had little, if any, association wi”~ how frequently parents
reported helping with their eighth grader’s homework (table 4.4). Among school
environment measures, a modest difference was seen between parents whose eighth grader
attended a school with serious student problems (32 percent reported seldom or never
helping with homework) and parents whose child was in a school with minimal student
problems (27 percent). On the other hand, as previously discussed with other types of
parent involvement, school-initiated parent contact showed an association with whether or
not parents repotted helping with homework. Among parents whose eighth graders were in
schools that initiated little parent contact, 38 pement reported never or seldom helping with
their child’s homework. By contrast, only 29 percent and 23 percent, respectively, of
parents whose eighth graders were in schools that had moderate or frequent contact with
parents answered never or seldom.

Table 4.4--Percentage  of 1988 eighth $raders’ parents who offered various
levels of help with their e]ghth grader’s homework, by school
attributes

Percen t  o f_ who hel D with home work:
Seldom/ lor2 lor2 Almost

nevu times/month times/week every &y

Total 100 29.4 27.7 32.1 10.7

Schml type
Public 100 29.8 27.7 31.9 10.6
Catholic )(KI 25.6 27.7 34.8 12.0
other religious 100 27.1 31.5 32.1 9.3
Private, nonreligious 100 32.0 25.0 32.1 11.0

School CtillWC’
Student problems

serious lm 32.3 25.3 30.5 11.9
100 29.1 28.4 32.1 10.5

bw 100 27.0 29.0 33.9 10.1

Tedter  engagement
Low 100 30.2 26.7 32.1 11.0

100 29.1 28.5 31.7 10.7
High lCNI 28.5 27.7 33.6 10.2

Aca&mic v
IJ3w 100 31.8 27.2 30.1 10.9

100 29.4 27.6 32.6 10.5
High 100 27.2 28.8 33.0 11.0

School-initiated parent contact
Low 100 38.0 25.3 28.2 8.5
Mcxkrate 100 28.6 28.9 32.4 10.1
High 100 23.1 28.5 35.8 12.7

NOTE Because of rounding rows may not add to 100 pemen~

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Year Parent Survey.”
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PTA Participation and Parent-Initiated Contact with the School

Whether a child attended a public or private school was drongly associated with how
involved parents reported being in the PTA. While the three types of private schools
differed little in this rega.@ parents whose eighth grader attended a public school were less
likely to report being directly involved with the school than those whose child went to a
private school. For example, only about 29 percent of parents with children in public
schools were PTA members, compared with 57 percent or more of parents whose eighth
graders attended private schools (table 4.5). Similarly, about one-third of public schml
parents, compared with 56 percent or more of private school parents, reported attending
PTA meetings. An even bigger disparity was found between public and private school
parents in relation to volunteering in the school, where only about 15 percent of public
school pammts reported volunteering, compared with 47 percent or more of private school
parents. Again, this may reflect the policies of diffenmt schools; volunteering in some way
may be mandatory in some private schools.

Parents of public and private school children did not differ as much in regard to
whether or not they contacted the school about their eighth grader’s academic program or
performance as they did for PTA activities. Among parents whose eighth graders attended
public schools, 52 percent indicated that they contacted the schml regarding their eighth
grader’s performance, compared with 58 percent or more of parents whose children were
in private schools. Likewise,  34 percent of parents associated with public schools reported
contacting the school about their child’s academic program, compared with 39 percent or
more of parents associated with private schools.

High PTA membership,  PTA meeting attendance, and school volunteerism were
related to positive school environment measures. Parents whose eighth grader attended a
school with minimal student problems, high teacher engagement,  or strong academic press
were more likely to be members of the ITA and attend meetings or volunteer in the schools
than parents associated with schools that had serious student problems, low teacher
engagement, or low academic press. For example, among parents with children in schools
that had low teacher engagement, 28 percent were PTA members, compared with 42
percent of parents with chilchen in schools where teacher engagement was high. Similarly,
16 percent of parents whose eighth graders attended schools with low teacher engagement
volunteered in the school, compared with 29 percent of those parents whose eighth graders
attended schools with high teacher engagement.

PTA involvement and school volunteerism also rose as school-initiated parent contact
increased. Furthermore, while the school environment measures had little or modest
association with school-initiated parent contact, parent-initiated contact with the school was
strongly associated with how often their child’s school contacted them.sT Parents with
eighth graders in schools that frequently initiated contact with parents contacted the school
about their child’s academic performance at twice and three times the rates, respectively, of
parents whose eighth graders were in schools that initiated only moderate or little parent
contact (73 percent compared with 54 and 27 percent, respectively). The same pattern held
for parents who contacted the school about their child’s academic program: 58 percent of
these parents did so when school-initiated parent contact was high, compared with 32
percent and 14 percent, respectively, of parents associated with schools who had moderate
or minimal contact with the parents.
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Table 4.5--Percentage  of 1988 eighth graders’ parents who reported
various levels of contact and participation with their eighth
grader’s school in school activities, by school attributes

PTA
Academic Aca&mic Member Attend School

performance program meetings volunteer

0==0

34.9 31.9Total 52.5

School type
PubIic 51.5
Catholic 58.9
other religious 64.4
Private,  nonreligious 58.3

36.2 19.0

34.1 28.6
38.7 56.6
43.5 58.7
43.3 60.1

32.8
63.3
61.0
55.9

14.7
53.5
47.2
49.0

Schml climate
Student problems

Sc$ious

Low

50.1
52.4
55.2

51.4
52.8
53.5

33.6
34.7
36.5

23.9
30.8
43.5

33.2
34.3
44.0

12.5
16.7
31.8

Tedwr  engagement
Low

High

34.1
34.6
37.0

27.8
30.9
42.4

33.9
35.3
42.7

15.6
17.8
29.0

Academic pm.ss
Low

High

51.0
52.6
53.6

32.4
34.6
37.2

23.0
32.2
39.0

33.0
36.9
37.2

14.3
18.6
23.6

School-initiated parent contact
Low
Modeaate
High

27.0
53.6
73.0

13.5
32.4
57.6

19.0
31.0
45.3

24.2
35.0
47.9

7.8
16.6
33.2

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year Parent Sumey.”
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Chapter 5

Parent Involvement and Student &tcomes

The final step in this study was to determine whether or not there was an association
between how involved parents reported being in their children’s education and how well
their eighth graders performed in school. There were two measures of student outcome
examined Cognitive outcomes were measured using mathematics and reading proficiency
test scores. Proficiency scores related to specific behaviors (such as reading below a
prescribed basic level) were reported. Initially, both high- and low-proficiency scores were
examined. However, these scores exhibited expected patterns. For example, if a particular
characteristic was associated with a greater proportion of students who had low scores, it
was also associated with a smaller proportion of students who had high scores. Therefore,
to simpli~ the presentation, the relationship between parental involvement and students
who scorn below the basic level for either mathematics or reading is reported. With respect
to mathematics, this means that students cannot perform simple arithmetical operations on
whole numbers.  Students who score below the basic level in reading cannot perform
simple reading comprehension tasks, which include reproducing detail and/or the author’s
main thought.

The second outcome measure examined in this study was whether or not a student
dropped out of school between 8th and 10th grade. The dropout status of NELS:88
participants was determined from the fwst followup survey conducted in the spring of 1990
(see appendix A for more details).  The dropout rates presented here are only for students
whose parents were included in the base-year survey.sg Because of the influence that
socioeconomic status has on students’ test scores and dropout rates, all estimates are
presented separately for each level of SES.

The results of this study indicate that the types of parental involvement measured in
the NELS:88 survey had little association with whether or not either eighth graders scored
below basic in reading or mathematics proficiency (table 5.1). A few modest associations
were found such as a slight decline in the percentage of students scoring below basic in
reading (13 percent compared with 11 percent) and math (18 percent compared with 15
percent) for middle-SES students when their parents reported being a school volunteer.
Similarly, when middle-SES parents reported resrncting the number of television viewing
hours on a school day, their children were somewhat less likely to score below basic in
reading (14 percent compared with 11 percent) and math (19 percent compared with 15
percent).  By contrast, students whose parents reported helping their child “almost
everyday” with homework, were more likely to score below the basic level in mathematics
or reading than students whose parents seldom or never helped. A possible explanation for
this result is that parents were reacting to their child’s poor performance in school. An
eighth grader who needs daily help with homework is one who is probably struggling in
school. This association with homework was found at all levels of socioeconomic status.
Figure 5.1 illustrates how the level of parental help with homework is related to proficiency
in eighth-grade mathematics and reading among 1ow-SES students.

38TIw  dropout rates reported here differ from the congressionally mandated dropout repmt (see U.S. Dept. of
Education,  National Center for Education Statistics, Dropout Rates in {he United States: 1990, 1991,
Washington D.C.), which included all the base-year participants in addition to a sample of base-year
ineligible students.
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Table 5.1--Percentage  of 1988 eighth graders who performed below basic
in reading or math proficiency, by SES$ and by varying levels
of parental involvement

BeI-c - _.

Low SES Middle SES High SES Low SES Middle SES High SES

Percent below basic

To&d 22.2 12.7

Percent below basic whose parents:

Talk about school experiences
Newx 20.7
Rarely 24.1
(lxxisiondly 23.5
Regularly 21.1

Talk about HS @UN
N-
Rarely
Occasionally
Regularly

Talk about post-~ phllls
Neve
Rarely
occasionally
Regularly

Help with homework
Seldom/never
Once/twice  a month
Qn@wice  a week
Almost everyday

Rule about TV programs
Yes
No

Rule earIy/late TV
Yes
No

Rule TV hours school day
Yes
No

Rule maintaining GPA
Ye
No

22.8
19.9
21.7
23.2

23.3
22.8
21.2
23.0

20.5
20.2
22.6
28.7

22.0
21.4

21.7
22.3

22.5
20.6

21.5
22.0

33.5
12.8
13.2
12.5

13.2
15.4
11.8
13.3

16.9
12.5
12.5
12.9

9.4
10.2
15.3
19.1

12.4
13.2

12.7
11.8

14.0
10.7

12.8
12.2

5.6

27
5.4
5.5

1.7
7.2
6.5
4.6

::;
6.1
4.7

4.3
4.5
6.2
8.9

5.8
4.4

::;

6.1
4.4

6.2
4.0

29.3

31.3
30.2
29.0
28.9

34.0
26.8
27.2
31.4

31.2
28.9
27.5
31.3

27.3
26.1
31.6
36.2

28.9
29.3

29.1
28.9

29.8
27.7

28.4
30.3

17.7

28.4
18.6
17.3
17.5

17.9
17.0
16.6
18.7

26.3
18.1
16.7
18.2

12.8
14.4
20.7
27.2

17.4
17.6

17.4
17.4

19.3
14.6

17.8
16.2

9.1

—
11.1
10.4
8.9

13.7
11.1
9.2
8.8

14.6
8.7

!::

6.5

!::
14.1

9.0
9.1

9.5
8.2

9.7
7.4
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Table 5.1--Percentage  of 1988 eighth graders who performed below basic
in reading or math proficiency, by SES, and by varying levels
of parental involvement—Continued ;

c-reil@z
Low SES Middle SES High SES bW SES Middle SES High SES

PTA member
Yes 20.8 11.2 5.4 27.8 14.1
No 21.5 13.2 5.5 29.1 18.7 ;:!

Attend PTA mektings
Yes 22.4 13.1 5.8 30.3 16.9 9.5
No 21.0 12.3 5.2 28.4 17.7 8.6

School volunteer
Yea 18.6 10.6 5.5 25.7 14.9 9.4
No 21.8 13.0 5.5 29.4 17.8 8.8

— Sample too small (less than 30) for reliable estimate.

SOURCE: U.S. Department of Education,  National Center for Education Statistics,  NationaI Education
Longitudirtd  Survey of 1988: “Base-Year Parent Survey”  and “1990 Fnt Followup Student Suwey.”

Figure 5.1--Percentage  of 1988 eighth graders who scored below basic in
reading or math proficiency whose parents reported never or
seldom helping, compared with those who frequently helped
with their homework among Iow-SES students
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80 -

70 -

P ‘cent
60”

of eighth 50
graders ~0 E!zzEEl

36.2

Never/seldom  help Help almost every day
with homework with homework

SOURCE:  U.S. Department of Education, National Center for Education Statistics, National Education
Longitudinal Susvey of 1988: “Base-Year  Parent and Student Survey.”
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In contrast to eighth-grade reading and mathematics proficiency, paiental involvement
was strongly associated with whether or not a student stayed in school between the 8th and
loth grades. This was especially true for students from poor fmilies who are most at risk
of dropping out (table 5.2). Approximately 14 percent of 1ow-SES students dropped out of
school between the 8th and 10th grades. As discussed in the following sections, among
these students, many types of parental participation measured in the NELS:88 sumey were
associated with lower dropout rates. Students from middle-SES families were less likely to
drop out of school than Iow-SES students (about 4 percent).  Nevertheless, even among
these students, for some types of parental involvement, students whose parents participated
were less likely to drop out of school than those whose panmts did not. The dropout rate
for high-SES students was less than 2 percent. With such a small sample of dropouts,
differences in rates between students whose parents were involved and those who were not
were diflicult w determine.

Parent-Child Discussions

Students from Iow-SES families whose parents reported never discussing future
education plans with their child were much more likely to drop out of school between the
8th and loth grades than students whose parents regularly discussed such topics (figure
5.2). The difference in dropout rates was especially large in relation to discussions about
education plans after high school: 25 percent of students whose parents reported never
having such discussions dropped out of school, compared with 13 percent of stu&nts
whose parents reported regular discussions.sg

39 Due to the small sample of dropouts, suuistidly  significant differences in dropout rates far parent-child
discussions were not found for students of middIe-  or high-SES families.

56



Table 5.2--Percentage  of 1988 eighth graders who dropped out of school
between 8th and 10th grade, by SES, and by varying levels of
parental involvement

Law SES Middle SES High SES

Percent dropouts

Total 14.3 3.8 1.4

Percent dropouts whose parents:

Talkaboutschoalexperiences
Nev6 28.4 ● 53.5 —
Rardy 17.5 2.6 1.0
Occasionally 14.6 4.5
Regularly 13.1 3.3 ::;

TalkaboutHSplans
Nevez 22.3 19.4 3.5
Rarely 13.6
Occasionally 12.6 ::: ;::
Regularly 15.4 3.3 1.6

Talkaboutpost-HS
Nevrx 24.6 16.7 0.0
Rarely 17.9 2.8 0.5
occasionally 12.0 3.1 1.0
Regularly 12.9 4.1 2.1

Helpwithhomework
Seldom/nevcx 15.0 3.2 1.4
Oncehviceamonth 10.9 2.9
Oncehwiceaweek 17.5 3.7 ;::
Almostevery&y 8.9 5.3 0.2

RuleaboutTVprograms
Yes 11.4 3.1 0.7
No 17.5 4.9 1.0

Rule early/late TV
Yea 11.4 3.4 0.8
No 21.2 6.0 0.7

Rule TV hours school day
Yes 10.4 3.7 0.6
No 18.7 3.5 1.0

Rule maintaining GPA
Yea 11.9 3.4 0.7
No 18.9 4.2 0.9
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Table 5.2--Percentage  of 1988 eighth graders who dropped out of school
between 8th and 10th grade, by SES, and by varying levels of
parental involvement—Continued Y

Low SES Middle SES High SES

PTA member
Yes 10.7 1.8 1.3
No 15.1 4.4 1.6

AttendPTAmeetings
Yes 10.6 2.7 2.0
No 16.3 4.1 1.0

Schoolvohmtea
Yes 15.9 1.4 2.7
No 14.4 4.1 0.8

-sample  too small (less than 30) for reliable  estimate.
* Note that this estimate represents only 32 eases making the standard error very large (23 pereent).

SOURCE  U.S. Department of Education, National Center for Education Statistics,  National Longitudinal
Study of 1988: “Base-Year  Parent Survey”  and “1990 First Followup  Student Survey.”

Figure 5.2--Percentage  of 1988 eighth graders dropping out of school
between the 8th and 10th grades whose parents reported either
never or regularly discussing future education plans among
1ow-SES students
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SOURCE:  U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Sumey of 1988: “Base-Year Parent Survey” and “1990 Fmt Followup  Student Survey.”

58



Television Restrictions and Other Home Rules

Low-SES students whose parents indicated that they mohitored their eighth grader’s
television viewing were less likely to drop out of school than students whose parents did
not report such restrictions. However, the differences in dropout rates were not as great as
those found for pa.mnt-child discussions. Figure 5.3 illustrates how 1ow-SES students
whose parents resrncted their television viewing dropped out of school at lower rates than
students whose parents did not report such resrnctions. For example, 19 percent of low-
SES students whose parents did not limit the number of hours watched on a school night
dropped out of school, compared with 10 percent whose parents reported such a
restriction.

Requiring a certain grade-point average was also associated with whether or not
eighth graders fim 1ow-SES families dropped out of school. About 12 percent of students
whose parents set such rules dropped out of school, compared with 19 percent of those
whose parents did not. Again, because of the small sample of dropouts, similar differences
in dropout rates were not found for middle- or high-SES students.

Figure 5.3--Percentage  of 1988 eighth graders dropping out of school
between the 8th and 10th grades whose parents reported
restricting TV watching or setting rules about maintaining a
minimum CPA among Iow-SES students
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SOURCE: U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal Su.mey of 1988: “Base-Year  Parent Survey” and “1990 First Followup  Student Survey.”

School-Directed Activities

School-directed activities in which parents reported active participation, such as PTA
activities,  were often associated with lower dropout rates. This was especially true for
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middle-SES students, and to a lesser extent, for 1ow’-SES students (see table 5.2). Among
middle-SES eighth graders whose parents were PTA members, 1.8 percent dropped out of
school, compared with 4.4 percent of those whose parents were not members. Similarly,
2.7 percent of middle-SES eighth graders whose parents attended PTA meetings dropped
out, compamd with 4.1 percent whose parents did not do so. In addition, for middle-SES
eighth graders whose parents volunteered in the school, 1.4 percent dropped out, compared
with 4.1 percent of those whose parents did not volunteer. Among Iow-SES eighth
graders, those students whose parents attended PTA meetings dropped out at a statistically
significant lower rate (11 percent), compared with students whose parents did not attend
meetings (16 percent).

. . .
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Chapter 6

Summary and Conclusions

This study profiles how parents report being involved in their eighth grader’s
schooling and to what extent this involvement influences related aspects of their child’s
school performance. The results indicated that parental involvement increases with
socioeconomic status and parents’ educational attainment. When smioeconomic status was
taken into consideration,  single mothers differed little in the degree to which they
participated in their eighth grader’s education compared with two-parent families. There
were, however, differences among racial-ethnic groups in parental involvement even when
SES was held constant. Contrary to what one might expect, parents of black children
reported greater participation in their eighth grader’s education than parents of white
chil&en, and parents of Asian children reported being less involved.  However, as
discussed under “Limitations of Parent Involvement Measures:’ it is not always possible to
measure cultural influences as they are related to parent involvement in a broad-based
survey such as NELS. For example, in a recent examination of the role of the family in the
academic performance of Indochinese refugees, it was found that parents set standards and
goals for each evening and provided time for their children’s homework by assuming
responsibility for chores. Further, culturally based beliefs of these refugees such as “love
of learning” were rated most often as the factor accounting for their academic success.~

The relatively high involvement reported by black parents as measured by the
NELS:88 suwey, on the other hand, may reflect an increased vigilance by pammts for
children who historically have not had the same educational opportunities as their white
peers. In a recent review of mathematics and science education provided in American
schools, it was shown that the proportion of classes judged to be high-ability diminished as
non-Asian minority enrollment increased.41

In the NELS:88 survey, two types of parental involvement were measured. One was
a measure of direct parent+hild  interactions that included discussions about school
experiences and future education; setting home rules such as doing homework and
restricting television viewing; and helping with their eighth grader’s homework. The other
type of involvement was school-directed participation such as attending PTA meetings and
volunteering in the schools. In general, the differences observed among parent groups were
greater for school-directed involvement (e.g., PTA membership) than they were for direct
parent+hild involvement (e.g., parent+hild discussions about school experiences). For
example, 12 percent and 54 percent, respectively, of 1ow-SES and high-SES parents
reported being PTA members; whereas 66 percent and 89 percent, respectively,  of low-
SES and high-SES parents reported regularly discussing school experiences with their
child.

There were few associations observed in this study between parental involvement and
whether or not eighth graders scored below basic in mathematics or reading proficiency,
and not all were positive. There was a modest decline in the percentage of middle-SES
students who scored below basic in reading and math proficiency when their parents
reported volunteering in the school. On the other hand, students whose parents reported
helping them nearly everyday with their homework we~ more likely to score below basic

4%N CapIan,  M. Choy,  and J. Whitmore,  “Indochinese  Refugee Families and Academic Achievement.”
Scie&c American (February 1992).
41J. Oakes,  Multiplying lnequdities,  Santa Monica,  The Rand Corporation (1990).
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in math and reading. This suggests, however, that parents who reported helping with their
eighth grader’s homework so frequently, may have been responding to a child who was
struggling in school. Thus, the parents were intervening in order to prevent their eighth
grader from failing, or worse, dropping out of school.

Unlike the relationship between parental involvement and eighth-grade reading or
mathematics proficiency, parental involvement was strongly associated with whether or not
students dropped out of school between the 8th and 10th grades. This was particularly true
for Iow-SES students who are most at risk of dropping out. For these students, differences
in dropout rates were seen for many types of parental involvemen~ especially direct parent-
child interactions.  Students whose parents reported regularly discussing future education
plans, whose parents restricted television viewing, and whose parents set rules about
maintaining a minimum grade-point average all dropped out at lower rates than students “-

whose parents did not do so. Middle-SES students tended to benefit from their parents’
school-directed participation.  These students dropped out less often when their parents
reported regular participation in the PTA, as opposed to those whose parents did not do
S..42

The spectrum of family-school activities that influences a child’s performance in
school is complex and changes for different families, schools, cultures, and communities.
Finding direct links between specific parent behaviors and student cognitive outcomes is
difHcult at best. Several studies have shown that various types of parental involvement are
related to their child’s achievement. However, these relationships are usually shown to be
weak or indirect This study also showed a weak association between parental involvement
and eighth-grade reading or mathematics proficiency. However, the association between
parents’ participation and dropping out of school at an early age is strong and compelling,
particularly for eighth graders from low-socioeconomic families. The odds of these
children dropping out of school between the 8th and 10th grades were significantly
lessened when their parents reported regularly participating in their schooling.  This was
especially true for direct parent-child involvement. These results suggest that parents play a
crucial role in keeping their child in school and that innovative programs being developed at
state and local levels that motivate parents to participate at all levels of their child’s
education should be encouraged and supported.

Future Research

In this report we have presented a descriptive profile of the NELS: 88 parents, and
the extent to which they qcn-ted participating in their eight graders’ education. In doing so,
we wished to illustrate the breadth of information available for both parents and students in
the NELS survey. We hope this analysis will serve as a springboard for researchers to
pumue more specific and detailed types of analysis, especially with the cument availability
of the fist follow-up (lOth grade) survey. These analyses could take many directions from
looking at other types of student outcomes to doing path analyses to determine how much
socio-dernographic factors such as SES and the education level of parents are modified by
parental involvement. The fully linked set of NEIS student, parent, teacher, and school
administrator data have enormous potential as a source of current educational data for
educational researchers and policy decision makers.

42’The percentage of high-SES  students who dropped out wss too low to determine dropout differences in
relation to parentat  involvement.
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Sample Design

The NELS:88 base-year study employed a two-stage, stratified random sample design. I The
population of schools was restricted to “regular” public and private schools with eighth graders in
the United States. Excluded from the sample were Bureau of Indian Affairs (BIA) schools, special
education schools for the handicapped, area vocational schools that do not enroll students directly,
and schools for dependents of U.S. personnel overseas.

In the first stage of the sampling process, 1,052 schools with eighth grades were used for the
NCES-sponsored core sample. In order to ensure a balanced sample, schools were stratified by
region, urbanicity, and minority percentage prior to sampling. To make the sample more useful for
policy analysis, private schools were oversampled.  Just under 70 percent of the sampled schools
are original selections, while 30.4 percent are replacement schools (schools drawn from the
sampling stratum to replace an initial selection that refused to participate).

The second stage of the sampling process was the selection of students within schools. In this
stage, students who were judged by a representative from the school as being unable to complete
the survey instruments were identified.  Specifically,  students identified as mentally handicapped,
having physical or emotional problems that would seriously interfere with their ability to complete
the sumey instruments, or having a language barrier interfering with their completion of the survey
instruments were excluded from the sample. About 5.4 percent of the potential sample was
excluded for these reasons. Of those students who were excluded, a majority (57 percent) were
excluded for reason of mental disabilities, with most of the rest (35 percent) excluded for language
reasons, and a small number excluded because of physical disabilities (8 percent). Again for
policy analysis reasons,  students of Hispanic or of Asian or Pacific Islander (A/PI) ongin were
oversampled. This oversarnpling  was sponsored by the U.S. Department of Education’s Office of
Bilingual Education and Minority Language Affairs (OBEMLA). On average, 26 students were
sampled per school. This two-stage process resulted in the inclusion of over 26,000 eighth graders
in the sample.

Teachers, school administrators, and parents of the eighth graders also participated in NELS:88.
Teachers were selected on a pre-assigned basis in two of four subject areas-mathematics, science,
English, and social studies (history/government). Each school was randomly assigned to one of
the following combinations of curriculum areas: mathematics and EngIish; mathematics and social
studies;  science and English; or science and social studies. Over 5,000 teachers filled out student-
speciflc evaluations for a total of 23,188 sample students. While the teachers were not selected as a
representative sample, their evaluations of sample students are linked to the specific student
records, as are parent and school administrator reports. The school administrator (principal or
headmaster) of each sample school was asked to complete a school administrator questionnaire. A
total of 1,035 school administrators completed school questionnaires.

Selection of Pareru.r

One parent questionnaire was sought for each student participating in the NELS:88 survey,
regardless of whether the student resided in a one- or two-parent household (or joint custody
arrangement, in the case of divorced parents).  The parent who was “best informed” about the
child’s educational activities was asked to complete a NELS:88 parent questionnaire. Thus, the
parent respondent was essentially self-selectecl though the screening selection by the eighth grade
student and chance factors created unequal opportunities for self-selection between the two-parent

lU.S. Department of Education,  NCES,  B. Spencer et al., “National  Education Longitudinal Study of 1988
(NELS:88) Base Year Sample Design Report”  (1990).
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home or between multiple households with dual child custody amangements. A total of 22,651
parents completed the questionnaire (94 percent weighted-resptmse rate). The natural mother
completed the questionnaire in the overwhelming majority of cases (79 percent). In about 17
percent of the cases, the father provided the information; and in a very small percentage of cases
(about 2 percent), the parent data were supplied by a grandparent, other relative, or non-relative
guardian. For this analysis, a very small number of parents (less than one percent) who completed
the questionnaire,  but who did not reside with the eighth grader at least 50 percent of the time,
were excluded.

First Fo!ihvup Dropout Data

The NELS:88  frost followup survey was conducted in the spring of 1990. Students, dropouts,
teachers, and school administrators participated in the followup, with a successful data collection
effort for approximately 93 percent of the base-year student respondents. In this report, the only
variable used from the first followup survey was the dropout status of base-year respondents
whose parents also participated in the base-year survey. The dropout rates, therefore, differ from
those in the conmessionally mandated dropout rePOrt.2 The dropout rates in that report included all
base-year respo~dents  plu~ a sample of b~e-year-ineligible students.

Data Lir?lilWiO?lS

The target population for the base-year survey consisted of all public and
containing eighth grades in the 50 states and the District of Columbia. Excluded

.

private schools
from the sample

were Bur~au fif In&an Affairs (MA) schools, special education schools for the handicapped, *
vocational schools that do not enroll students directly, and schools for dependents of U.S.
personnel overseas. In addition, students excluded from the sample included those with severe
mental handicaps,  students whose command of the English language was not sufficient for
understanding the survey materials, and students with physicaJ or emotional problems that would
make it unduly difficult for them to participate. Given these limitations, users of NELS:88 data
should exercise caution in interpreting findings for certain groups. For example, it is estimated that
approximately 10 percent of American Indian children attend schools that are affiliated with the
BIA. Thus, the estimates for this subpopulation  may not be representative.

Accuracy of Estimates

The statistics in this report are population estimates derived from the sample described in the
preceding section. Two broad categories of error occur in such estimates: sampling and
nonsampling error. Sampling error occurs because samples are not populations. However, the
nature of the error depends upon the sample design, and the emor properties of many types of
sample designs (including two-stage designs such as the one used in this study) are known.
Nonsampling error occurs not only in sample surveys but also in population censuses.

Nonsampling error may arise from a number of sources, such as the inability to obtain cooperation
from each sampled school (school nonresponse),  or the inability to obtain information from each
sampled student in cooperating schools (student nonresponse). A third source of nonresponse
contributing to nonsampling error is found at the item level. Cooperating students or parents may
not have answered every question in the survey. In addition, ambiguous definitions, differences in
interpreting questions, inability or unwillingness to give correct information, mistakes in recoding
or coding data, and other errors of collecting and processing the data can result in nonsampling
error.

ZU.SO ~Pt. of Education, N~ti~nal Cenm fOr Edu@~n Statistics,  Dropout Rates in fb united states:  19W, 1991
(Washington D.C.).
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The precision with which one can use survey results to make inferences to a population depends
upon the magnitude of both sampling and nonsampling errors. In large sample surveys, such as
the NELS:88 study, sampling errors are generally minimal, except when estimates are made for
relatively small subpopulations,  such as for American Indians (N=315).

The nonsampling  errors are more difficult to estimate. The major sources of nonsarnpling error
considered were school, student, and item level nonresponse.  The NELS: 88 base year student
response rate was above 93 percent and the item response rates within instruments, for the items
used to develop the estimates in this report, wem above 95.3 percent. The item response rates for
the items used in this study from the parent survey were 94 percent or higher. The weights used to
calculate the estimates were constructed in a fashion that compensated for instrument nonresponse.
Weighting procedures are explained in the NELS:88 Base Year Srudenr User’s  Manual.q  The
small bias due to nonresponse is documented in the NELS:88 Base Year Sample  Design Report.4

Statistical Procedures

The statistical comparisons in this report were based on the t statistic. Generally, whether the
statistical test is considered significant or not is determined by calculating a t value for the
difference between a pair of means or proportions and comparing this value to published tables of
values at certain critical levels, called alpha levels. The alpha level is an a priori  statement of the
probability of inferring that a difference exists when, in fact, it does not.

In order to make proper inferences and interpretations from the statistics, a number of issues must
be kept in mind. First, comparisons resulting in large t statistics may appear to merit special
attention. This is somewhat misleading since the size of the t statistic depends not only on the
observed differences in means or percentage being compared but also on the number of
respondents in the categories used for comparison, and on the degree of variability among
respondents within categories. A small difference compared across a large number of respondents
could result in a large t statistic. Second, when multiple statistical comparisons are made on the
same data, it becomes increasingly likely that an indication of a population difference will be
erroneously given. Even when there is no difference in the population, at an alpha-level of .05
there is still a 5 percent chance of declaring that an observed t value representing one comparison
in the sample is large enough to be statistically significant. As the number of comparisons
increases, the risk of making such an emor in inference also increases.

To guard against errors of inference based upon multiple comparisons,  the Bonferonni  procedure
to comet significance tests for multiple contrast was used. This method corrects the significance
(or alpha) level for the total number of contrasts made with a particular classification variable. For
each classitlcation variable, there are (K*(K- 1)/2) possible contrasts (or nonredundant pairwise
comparisons), where K is the number of categories. For example, since SES has three categories,
K=3 and there are (3*2)/2=3 possible comparisons between the categories. The Bonferonni
procedure divides the alpha-level for a singlet test (for example,  .05) by the number of possible
pairwise comparisons, to give anew alpha that is corrected for the fact that multiple contrasts are
being made.

Standard errors for the estimates in each of the tables are presented in the appendix. The standard
errors were calculated using the STRA~AB program, which uses a Taylor series approximation
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Date File Users Manual,  1990  (Washington  D.C.).
4U.S. Department  of Education, National Center for Education Statistics NELS:88 Base Yeur Sample Design
Re~rf,  1990 (Washington D.C.).



to calculate standard cmors based upon complex survey designs.s A version of this program is
available tim NCES upon request. The standard errors repoxted take into account the clustering in
the sampling procedure;  they are generally higher than standard errors calculated under the
assumptions of simple random sampling.

Interested readers can compute the t statistic between estimates from various subgroups presented
in the tables using the following foxmula:

P1-P2
t=

SQRT (sel  ● sel + se2 * se2)

where PI and P2 are the estimates to be compared and se 1 and se2 are their comesponding
standard errors.

Variables Used6

Cktssiilcation variables were selected to describe student characteristics such as sex, race-ethnicity,
and socioeconomic status; school characteristics such as region, urbanicity, and school type; and
mathematics or science class characteristics such as class type and test quartiles for each student.
Most of these variables were taken directly from the student data fde. The following class~lcation
variables were used in this repoti The names in pa.mntheses  are the variable names that appear on
the public use tape if different from the label.

Weights

(BYQWT)

Calculated from the design weight (RAWWT) for the student questionnaire;  adjusted for the fact
that some of the selected students did not complete the questionnaire.

(WEIGHTP)_

Panel weight used for 1990 fmt follow-up eligibles’ dropout status.

Classification variables

RACE

Race was also constructed from several sources of information.  The fwst source was the student
self-report (item 31A). Second, if the student information was missing, data from the parent
questionnaire were used. A small percentage of students who used the American Indian/Alaskan
Native category but whose parents responded “white, not Hispanic” were recoded to “white, not
Hispanic” after a subsample of the parents was interviewed as a further check of the validity of

5C. Ogden,  “StratTab  User’s Guide,” MPR Associates,  1989.
6For &t~led information ~~ut he ~1 the v~ab{es in the N~:88 punt file Consult U.S. Depment of
Education,  National Center for Education Statistics,  NEL&88,  Base-Year:  Parent Component,  Data File User’s
Manual,  1989  (Washington D.C.).
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student responses.  The race categories are Asian/Pacific Islander; Hispanic, regardless of race;
Black, not of Hispanic origin; white, not of Hispanic origin; and American Indian or Alaskan
Native. Although identification as members of different Hispanic and Asian/Pacific Islander racial-
ethnic subgroups was reported by students, these subgroup percentages are not presented in this
report.

I=Asian or PacKlc Islander
2=Hispanic, regardless of race
3=Black, not of Hispanic origin \
4=White, not of Hispanic origin

. 5=Arnerican  Indian or Alaskan Native

SES (BYSESQ)

Socioeconomic status was constructed using the following parent questionnaire data: father’s
educational level, mother’s educational level, father’s occupation, mother’s occupation, and family
income (data coming from parent questionnaire items 30, 31, 34B, 37B, and 80). Educational
level data wem recoded as for the composite PARENT EDUCATION. Occupational data were
recoded using the Duncan SEI scale as used in HS&B. Each non-missing component was
standardized to a mean of O and a standard deviation of 1. Non-missing standardized components
were averaged,  yielding the SES composite.

For cases where all parent data components were missing (8.1 percent of the participants),  student
data were used to compute the SES. The fiit four components from the student data are the same
as the components used from parent data (in other words, education-level data, items 34A and
34B, similarly recoded; occupational data, items 4B and 7B of student questionnaire part one, also
recoded). The fifth component for SES from the student data consisted of summing the non-
missing household items listed in 35 A-P (after recoding “Not Have Item”), calculating a simple
mean of these items, and then standardizing this mean. If eight or more items in 35 A-P were non-
missing, this component was computed; otherwise it was set to missing. All components coming
from the student data were standardized. Non-missing standardized components were averaged,
yielding the SES composite for those cases where parent data were either missing or not available.
The student data were used to construct SES if all components based on parent data were missing
and at least one component based on student data was not missing. Otherwise SES was set to
missing. The actual range for SES is -2.97 through 2.56. SES is divided into quartiles, with 1 =
lowest and 4 = highest. In this report the middle two quartiles were collapsed.

l=Highest 25%
2=M.iddle 50’%
3=Lowest 2596

RACE by SES
Constructed from RACE and SES variables.

FAMILY COMPOSH’ION (NEWFCOMP)

Constructed by NCES based upon the variables:
BYPIA1 Respondent’s relationship to eighth grader
BYP1A2 Partner’s relationship to eighth grader

l=Mother and father
2=Mother and step fatherhnale  guadian
3=Father and step mother/female guardian
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4=Other two-parent combinations
5= Single mother/female guardian
6=Single father/male guardian

FAMILY COMPOSITION BY SES
Constructed from NEWFCOMP and SES

PARENT’S EDUCATION (MAPACPED)

Constructed by N(XS based on:
BYPIA1 Respondent’s relationship to eighth grader
BYP1A2 Partner’s relationship to eighth grader
BYP30 Highest level of education respondent completed
BYP31 Spouse’s highest level of education

I=Both  HS dropouts
2=One  dropoutione  HS grad
3=Both  HS grads
4=One  HS grad, one college grad
5=Both  college grads
6=One HS grad, one advanced degree
7-~e college grad, one advanced degree
8=Both advanced degrees
9=One dropou~ one college grad/adv degree

10=Single  mother, HS dropout
1 l=Single mother, HS grad
12=Single mother, some college
13=Single mother, college grad
14=Single mother, adv degree
15=Single  father, HS dropout
16=Single  father, HS grad
17=Single father, some college
18=Single father, college grad
19=Single father, adv degree

For this analysis, the following aggregations were made:
4,6,9 =two-parents, one college grad
5,7,8 =two-parents, both college grades
1 l,12=single mother, HS grad
13,14= single mother, college grad
16, 17=single father, HS grad
18,19 =single father, college grad

.-—

PARENT’S EMPLOYMENT (NL4PAEMPL)

Constructed by NCES based on:
BYPIA1 Respondent’s relationship to eighth grader
BYP1A2 Partner’s relationship to eighth grader
BYP32 During the past 4 weeks were you working
BYP35 During the past week was spouse working

l=Two parents, both working
2=Tw0 parents, father working
3=Tw0 parents, mother working
4=Tw0 parents, neither working
5= Single mother, working
6= Single mother, not working
7= Single father, working
8= Single father, not working

69



FAMILY INCOME (TOTINCOME)

Constructed by NCES based on:
BYP80 Total family income from all sources, 1987
l=under $15K
2=$15K to under $25K
3=$25K to under $35K
4=$35K to under $50K
5=$50K or over

PARENT’S AGES (MABRTHYR and PABRTHYR)
Constructed by NCES based on:
BYP8 Respondent’s year of bixth
BYP9 Spouse’s year of birth

1 or 2=49 or older
3“ or 4=39-48
5= 34-38
6= 29-33
7= 28 or younger

NUMBER OF SIBLINGS (BYP3A)
O-6, O=none, 6=six or more

~~’J;English LANGUAGE IN HOME (BYLM)

2EN0

School Variables

SCHOOL lYPE (G8CI’RL)

Classifies the school into one of four sampling strata of public, Catholic, independent (private,
nonreligious), or other private (religious other than Catholic). Some of this information was taken
directly fmm the QED fde. QED is a standard school universe fde maintained by Quality Education
Data, and comelates well with the Common Core of Data maintained by the U.S. Department of
Education. The list used for sampling independent schools was the membership list of the
Nabonal  Association of Independent Schools.

The second scheme classified schools into public, Catholic, religious other private, and non-
religious other private. This classification appears on the NELS:88 base-year public-use fdes. In
the two schemes, the public and Catholic school categories are the same, but the remaining private
school categories contain somewhat different mixes of schools.

l=public school
2=Catholic  school
3=Private, other religious aftlliation
4=Private, no religious affiliation

SCHOOL ENVIRONMENT COMPOSITES

There were three school-level “environment” composites that were created from variables taken
from the administrator file. Scales were created by combining responses to several items asked of
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the school administrators. Caution should be taken when interpreting these variables in the
tabulations since they are school level and not student or teachff level. For example, a variable
such as “teacher engagement”  refers to a whole school, not just the eighth grade math or science
teachers. The table below shows the scales created and the input variables for each. For each of
these scales, a factor analysis and a reliability analysis showed the feasibility of combining the
items into a scale. (The alpha statistic for each scale is shown in the table below.)

Student problems
I=Serious
2=Moderate
3=LOW

Teacher engagement
l=bw
2=Moderate
3=High

Academic press
l=LOW
2=Moderate
3=High

Variables that make up the School Environment Scales and their alpha statistic from the
reliability analysis

Source Scale Alpha statistic

Teacher engagement .73

BYSC47E Teachers encourage students to do their best
BYSC47G Teacher morale is high
BYSC4~ Teachers respond to individual needs
BYSC471 * Teachers have difficulty motivating students
BYSC47H * Teachers have negative attitude about students
BYSC47A * Conflicts between teachers and administrators

Academic press .71

BYSC47C Students place a priority on learning
BYSC47E Teachers encourage students to do their best
BYSC47F Students are expected to do homework
BYSC470 Students face competition for grades
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Variables that make up the School Environment Scales and their alpha statistic from the
Aiability analysis--Continued

Student behavior problems .88

BYSC49A
BYSC49B
BYSC49C
BYSC49D
BYSC49E
BYSC49F
BYSC49G
BYSC49H
BYSC491
BYSC49J
BYSC49K

Student tardiness
Absenteeism
Class cutting
Physical conflicts among students
Robbery or theft
Vandalism
Alcohol use
Drug use
Canying weapons
Physical abuse of teachers
Verbal abuse of teachers

* These items were reverse-coded for consistency of scaling.

Parent Involvement Variables

DISCUSS CURRENT EXPERIENCES
DISCUSS HIGH SCHOOL PLANS
DISCUSS ED. PLANS AFTER HS

1 =Never
2=Rarely
3=Occasionally
4=Regularly

HOMEWORK RULE
GPA RULE
MONITOR TV PROGRAMS
RESTRICT EARLY/LATE VIEWING
LIMIT HOURS ON SCHOOL NIGHT
PTA MEMBER
PTA MEETINGS
SCHOOL VOLUNTEER

I=Yes
2=N0

HELP WITH HOMEWORK
l=Seldom/never
2=OnceAwice a month
3=Once/txvice a week
4=Alrnost everyday

(BYP66)
(13YP67)
(BYP68)

(BYP65B)
(BYP65A)
(BYP64A)
(BYP64B)
(BYP64D)
(BYP59A)
(BYP59B)
(BYP59D)

(BYP69)
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CONTACT SCHOOL--Academic performance (BYP57A)
--Academic program (BYP57B) :

1 =None
2=Once or twice
3=3 or 4 times
4=More than 4 times

BELIEFS Homework worthwhile (BYP74B)
Child is working hard (BYP74D)
Child enjoys school (BYP74E)

Adequate say in schl policy (BYP74J)
Parents work together well (BYP74K)

I=Strongly agree
2=Agree
3=Disagree
4=Strongly disagree

EXPECTATIONS FOR FUTURE EDUCATION (BYP76)
I=Less than HS
2=HS grad
3=Vocational training
4=VOC, less than 1 year
5=Voc, one to 2 years
6=VOC, 2 years or more
7=College,  less than 2 years
8=College,  2 or more years
9=College, fiiish 2-year program
10=College grad
1 l=Masters or equivalent
12=Ph.D., M.D. or other equiv

For this analysis the following aggregations were made:
4,5,6 Vocational training
7,8,9 Some college
11,12 Advanced degree-

AFTER SCHOOL SUPERVISION

Where they usually go after school

l=Neighbor’s
2=Sitter’s
3=Relative’s
4=Friend’s
5=After school community program
6=Extracurncular  activities
7=Organized sports
8=Home
9=Job
10=Other places
1 l=Don’t know

(BYP73)



Who is home: possible responses were usually, sometimes, rarely,

Mother (BYP72A)
Father (BYP72B)
Adult relative (BYP72C)
Sitter (BYP72D)
Adult neighbor (BYP72E)
Older sibling (BYP72F)
Younger sibling (BYP72G)
No one home (BYP72H)

never

Outcome Variables

Seven ratings are reported that characterize the student’s proficiency in reading and mathematics.
Roficiency at each level was tested independently.  The definition of proficiency levels are as
follows:

MATH PROFICIENCY (PROFMATH)
I=Below basic
2=Basic level
3=Intcmnediate level
4=Advanced level

Basic level items require the ability to successfully carry out simple arithmetical operations on
whole numbers. Intermediate level implies basic competencies  plus the addition of simple
operations with decimals, fractions, and roots. Advanced level requires the ability to master simple
problem-solving tasks. Unlike basic and intermediate levels that require the rote application of
rules, performance at the advanced level requires conceptual understanding and/or the development
of a solution strategy.

READING PROFICIENCY (PROFREAD)
l=Below basic
2=Basic
3=Advanced

Basic proficiency is defined by competence in simple reading
mmduction  of detail and/or the author’s main thourzht. Advanced

comprehension, including the
level of moficiencv imtdies the

ab”ility to make inferences beyond the author’s m~yn thought and/or to u~derstand  ‘md ;valuate
relatively abstract concepts.

DROPOUT STATUS (FU1DROP2)
l=Not a dropout
2=Dmpout
3=stopout

For this analysis, only those students who were dropouts as of the fmt followup (IW 1DROP2 =
1) were considered dropouts. The rates reported here will differ from the congressionally mandated
report (see discussion above, “First Followup Dropout Rates”) because only base-year
respondents whose parents also participated in the base-year survey are included in the analysis.
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Appendix B
Standard Error Tables
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Table l--Data for figures 1.1-1.4 and table 1.1. Standard errors for percentage of 1988 eighth graders’
parents who nqwrt various family characteristics,  by school type!

Characterisdc FWcent  of Percent of ~
all parents public school Catholic Other Non-

pareats schools religious religious
schools schools

Total
unweighed  N

Family composition
unweighed  N

Mother & father
Mothcx & male guardian/stepparent
Fathw & female guardiataMep  parent
Other two adult families
Single morher/female  gddstep parent
Single fktherhnale  gdnkep pent

Number of sibtings
unweighed  N

None or one
2or3
4or5
6 or more

Birthplace of biological pazents
unweighed  N

Both born in U.S.
Mother born in U.S.
father fomign-bom

Fathcx born in U.S.
mother foreign-born
Both foreign-born
Either or both unknown

Language other than English
spoken in home
unweighed  N

‘.-es
No

Annual family income
unweighed  N

Less than $15,000
$15,000 to S24,999
25,000 to $34,999
$35,000 to 49,999
$50,000  or more

22490

21996
0.519
0.284
0.138
0.089
0.415
0.113

22108
0.417
0.376
0.275
0.218

21675
0.625

0.119

0.147
0.520
0.057

22485
0.709
0.709

21459
0.575
0.385
0.372
0.404
0.657

18033

17606
0.567
0.313
0.153
0.097
0.456
0.125

17720
0.455
0.409
0.301
0.242

17329
0.685

0.126

0.158
0.573
0.063

18028
0.792
0.792

17279
0.635
0.420
0.403
0.437
0.690

2168

2131
1.458
0.601
0.266
0.246
1.195
0.332

2139
1.155
1.145
0.683
0.497

2115
1.814

0.388

0.476
1.509
0.102

2168
1.348
1.348

m37
1.167
1.030
1.146
1.254
2.223

945

928
1.615

;:%
0.425
1.374
0.222

930
2.252
1.832
1.507
0.690

916
2.621

0.929

0.961
1.569
0.278

945
1.478
1.478

887
1.243
1.689
2.141
1.999
4.338

1344

. .
1331

1.547
1.094
0.422
0.725
0.%1
0.332

1319
2.269
2.179
1.142
0.496

13M
2.171

0.605

0.748
1.431
0.000

1344
1.065
1.065

1256
0.609
1.806
1.696
1.996
4.697

76



Table l--Data for figures 1.1- 1,4 and table 1.1. Standard errors for pcmxnrage of 1988 eighth graders’
parents who report various family characteristics,  by school type<ominued

Characteristic I%cemt of Percent of Pe~“v
all parents public school Catholic  Other Non-

-B schools religious religious
schools schools

Education level of parents
Two-parent bilks

unweighed  N
Neither completed high school
One did ncii complete high school
Both completed high school
One graduad  college
Both gmduated college

Single-parent families (female)
unweighed  N

Did not complete high school
Completed high school
Gmduated  college

Single-parent families (male)
unweighed  N

Did not complete high school
Completed high school
Graduated college

Parentakmployment
Two-parent famiIies

unweighed  N
Both parents employtd
Father only employed
Mother only employed
Neither employed

Single-parent families
unweighed N

Female employed
Female not employed

unweighed  N
Male employed
Male not empIoyed

17664
0.404
0.355
0.594
0.456
0.478

3737
0.820
0.909
0.612

452
1.709
2.469
2.282

17644
0.479
0.417
0.177
0.184

3731
0.912
0.912

452
1.586
1.586

13903
0.458
0.392
0.623
0.489
0.498

3197
0.878
0.960
0.609

381
1.833
2.575
2.338

13882
0.522
0.442
0.198
0.207

3192
0.977
0.977

381
1.692
1.692

1794
0.426
0.925
2.296
1.541
1.655

292
1.839
3.191
3.237

36
2.395
9.474
9.475

810
0.502
1.050
3.407
1.979
2.887

103
3.485
5.356
4.921

8
Low-N
Low-N
LQW-N

1790 815
1.276 3.012
1.427 2.959
0.424 0.583
0.324 0.380

291 103
2.095 3.912
2.095 3.912

36 8
4.426 Low-N
4.426 Low-N

1157
0.000
1.133
3.848
2.228
3.808

145
0.704
6.824
6.992

27
Low-N
Low-N
Low-N

1157
3.267
3.158
0.293
0.715

145
3.762
3.762

27
Low-N
LQW-N
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Table l--Data for figures 1.1- 1.4 and table 1.1. Standard emors for pementage  of 1988 eighth graders’
parents who report various family characteristics,  by school type-Continued

characteristic Pement  of Fkzcent of ~vate ~
all parents public school Catholic Other Non-

pamlts Schools religious religious
schools schools

Pamm#gwdians  age
Mother/female  guardian

unweighed N 21369 17089 2082 910 1288
28 or younga 0.063 0.070 0.164 0.155 0.242
29-33 0.297 0.328 0.619 0.731 0.814
34-38 0.418 0.453 1.309 1.623 2.430
3948 0.526 0.564 1.731 1.956 22Q0
49a  older 0.253 0.251 0.789 1.373 1.113

Father/nude guardian
unweightcd  N 17824 14052 17% 811 1165

28 or younger 0.084 0.096 0.000 0.056
29-33 0.232 0.260 :E 0.315 0.589
B-38 0.404 0.441 1.170 1.751 1.841
3948 0.504 0.552 1.370 2.011 2.275
49a O]* 0.323 0.349 1.121 1.505 2.319

SOURCE  U.S. Department of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988 “Base-Year  Parent Survey.”
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Table 2-Data for figures 2.1-2.8  and tables 2.1-2.6. Standard errors  for percentage of 1988 eighth @em’
parenrs who rqorted  talking regularly with their child about aclwol experiences, high school
plans, or education plans afta high school: and who monitored ,@evision watching and set home
roles, by wJected background characteristics

Talk Talk Talk Limit Monitor Limit set set
reg abt mg abt reg abt Tvhrs typeof &y/ ruk!slllk!s
school HS ed pklll on sch ‘Iv late about about

expe$ plan aft HS nights ~S watching homewk griaks

Total
unweighed N

0.344
21955

0.463
22425

0.421
22431

0.431
21707

0.392
21725

0.298
21708

0.214
21874

0.388
21735

Socioeconomic status
Imwe$ 25%

unweighed  N
Middle 50%
unweighed  N

High 25%
unweighed  N

0.446

0%:
10450
0.422
6382

0.731
4%2
0.504
10403
0.743
6369

0.761
5088

0.432
10475
0.465
6391

0.813
5265

0.623
10678
0.826
6481

0.809
5266
0.567
10683
0.779
6481

0.833
4960
0.587
10389
0.714
6357

0.790
4%3
0.520
10402
0.708
6359

0.692
4954
0.400
10397
0.504
6356

Student race+hnicity
Asian/PacXlc Islander
unweighed  N

Hispanic
unweighed  N

Bkk
unweighed  N

White
unweighed  N

American Indian
unweighed  N

1.729
1315

1.083
2594
1.009
2589

0.346
15028
3.552

200

1.743
1339

1.283
2709
1.130
2679

0.531
15255
3.510

208

1.749
1339

1.066
2712
1.134
2678

0.481
15259
3.607

208

1.524
1305

1.447
2523
1.015
2534

0.461
14927
3.258

193

1.649
1303

1.298
1304

1.021
2514

0.789
2523

0.328
14950
3.352

192

1.027
1315

0.602
2566

0.490
2564

0.261
15002
1.532

199

1.537
1308

0.997
2524

0.912
2535

0.449
14949
4.485

194

1.186
2525
1.003
2530

0.454
14946
4.418

195

Student race by SES
Low SES

A&m/Pacific  Islander
unweighed  N

Hispanic
unweighed  N

Bkk
unweighed  N

White
unweighed  N

American Indian
unweighed  N

4.590
229

1.766
1250

1.405
1087

0.976
2370

6.128
69

3.912
236

1.780
1317

1.554
1125

1.034
2428

6.489
74

3.641
235

1.676
1318

1.626
1123

0.945
2431

5.230
74

4.031
222

2.233
1199

1.515
1055

1.086
2339

6.030
64

3.942
224

1.694
1193

1.542
1052

1.083

3.571
223

1.760
1188

1.236
1049

0.898
2349

6.293
64

3.074
229

0.971
1232

0.904
1074

0.624
2356
3.186

68

3.606
225

1.378
1199

1.3%
1057

1.069
2335

7.376
66

2348
5.223

65

Middle SES
A&m/Pacific  Islander

unweightcd  N
Hispanic

unweighed  N
Bkxk

unweightcd  N
white

unweighed  N
American Indian

unweighed  N

2.430
553

1.894
1049

1.331
1191

0.462
7468

3.992
106

2.561
562

1.921
1087

1.574
1231

0.706
7577

4.793
109

2.437
563

1.508
1089

1.529
1232

0.638
7578

5.084
109

2.415
552

1.539
1033

1.422
1170

0.642
7424

4.564
104

2.513
549

1.533
1040

1.355
1172

0.597
7429

4.956
105

2.092
552

1.359
1034

1.030
1166

0.474
7436

2.809
103

1.518
553

0.744
1041

0.567
1184

0.329
7458
1.3%

106

2.412
550

1.387
1033

1.282
1173

0.586
7437

4.306
103
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Table 2--Data  for figures  2.1-2.8 and tables 2.1-2.6. Standard errors for percentage of 1988 eighth graders’
parents who reported talking regularly with their child about sclyxd experiences, high school
plans, or education plans after high school; and who monitored television watching and set
home roles, by selected background characteristics--Continued

Talk Talk Talk Limit Monhor Limit Set Set
mg abt reg abt reg abt Tvhrs  typeof early/ rules rules
school HS ed pbll on sch Tv late about about
eqer Plan aft HS nights progs watching homewk  @es

High SES -
~fic Mander 2.285

unweighed  N 533
-c 2282

unweighed  N 295
Bkzk 2.001

unweighed  N 310
white 0.504

unweighed  N 5190
American Indian Low-N

unweighed  N 25

2.537

32Hd
305

3.179

2.692

3.;:
305

3.116
322

0.838
5250

Low-N
25

2.553
531

2.991
291

2.7%

0.;%
5164

Low-N
25

2.427
530

3.007
292

2.694
305

0.770
5169

Low-N
25

1.712
529

2.191
292

2.171
307

0.547
5165

Low-N
25

1.379 2.103
533 533

2.132 2.943
293 292

1.427 2.699
305 304

0.461 0.801
- 5188 5177

Imw-N Low-N
2525

322
0.894
5250

Low-N
25

Family composition
Mother & father 0.408

unweighed  N 14229
Mother & male gdn/step  0.945

unweighed  N 2361
Father & female gdn/step  2.155

unweighed  N 562
Otlw tvmadldt 3.003

unweighed  N 273
Single mother/guardian 0.829

unweighed  N 3631
SingIe fath@uardian 2.672

unweighed  N 437

0.561
14507
1.153
2396

2.157
574

3.152
283

0.935
3742

2.567
453

0.500
14509
1.136
2399
1.968

575
3.358

283
0.926
3741

2.515
453

0.526
14076
1.073

2.381
557

3.295
267

0.970
3587
2.707

431

0.481
14092
0.998
2345

2.180
556

3.165

O.%i
3580
2.803
434

0.360
14083
0.760
2344
1.514

0.265 0.480
14168 14103
0.567 0.935
2355 2345
1.236 2.265

560 556
1.525 2.832

273
0.526 0.::
3625 3588

2.112 2.543
437 435

555
2.004

265
0.773
3582

2.459
434

Family composition by SES
Low SES

Mother & father 1.097
unweighed  N 2438

Other two-parent 1.872
unweighed  N 805

Single mother . 1.297
unweighed  N 1521

Single father 5.746
unweighed  N 89

1.156
2532

1.112
2531
1.868

826
1.364
1572

5.154
94

1.259
2368
1.892

787
1.385
1490

5.850
87

1.121
2374
1.812

789
1.360
1484

5.583
88

0.984
2365
1.410

790
1.178
1486

5.660
88

0.590 0.940
2401 2371
1.060 1.831

801 789
0.837 1.278
1516 1492

3.880 5.893
89 88

1.957

l.:ti
1572

5.236
94

Middle SES
Mother & father

unweighed  N
Other two-parent

unweighed  N
Single mother

unweighed  N
Single father
unweighed  N

0.536
6704
1.061
1759
1.187
1602
3.692
231

0.763
6827
1.337
1784

1321
1650

3.397
238

0.683
6830
1.311
1786
1354
1649
3.225
238

0.746
6648
1.212
1749

1.446
1588

3.370
229

0.639
6657
1.155
1751
1346
1589
3.801
230

0.349 0.652
6685 6661

0.612 1.038
1757 1753

0.653 1.265
1599 1588

3.118 3.411
231 230

0.510
6657

0.803
1747

1.033
1588

3.151
231
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Table 2-Data for figures 2.1-2.8  and tables 2.1-2.6. Standsrd errm for percentage of 1988 eighth gmders’
parents who reported talking regularly with their child about school experiences, high school
plans, or edudon  plans after high school; and who monitored television watching and set home
rules, by selected background characteristics--Continued

Talk Talk Talk Limit Monitor Limit Set Set
reg abt reg abt reg abt Tvhrs typeof earlyf rules rules
school HS ed pkl on sch Tv late about about

expe$ Plan aft HS nights ~S watching homewk gnxks

High SES
Mother  & father

unweighed N
Other two-parent

unweighed  N
Single mother

unweighed  N
Single father
unweighed  N

Education level of parents
Twqerent

No HS diploma
unweighed  N

One HS diploma
unweighed  N

Both HS diploma
unweighed  N

One college gmd
unweighed  N

Both college grad
unweighed  N

Single mother
No HS diploma

unweighed  N
HS diploma

unweighed  N
College graduate

unweighed  N

Single father
No HS diploma

unweightd N
HS diploma

unweighed  N
College gmduate

unweighed  N

0.478
5087
1.777

632
1.759

507
4.294

117

0.923
5148

2.203
645

2.808
519

5.288
121

0.849
5148

2.207
645

2.927
519

5.218
121

0.791 0.777
5061
1.902

623
2.399

506
5.164

116

1.711
1306

1.170
1994

0.553
7947

0.%1
3154
1.127
2764

2.102
649

1.058
2435

2.446
488

8.100

3.5::
265

4.809
125

0.538
5061
1.420
627

2.1%
507

4.487
115

1.422
1298

0.913

O!E
7951

0.661
3152

0.763
2763

2.010
646

0.852
2440

2.074
488

8.382
43

2.984
265

4.088
124

0.472
5079

0.989
630

1.723
509

4.316
117

0.795
5071

2.188

2.::
507

5.364
117

5060
2.285

628
2.601

508
5.486

115

1.702
1301

1.273
1992

0.628
7943

0.988
3145
1.157
2764

2.181
657

1.158
2432

2.584
490

8.337
43

3.297
262

5.260
124

1.578
1356

1.140
2015

0.475
8008

0.666
3163

0.715
2781

1.391
1412

1.276

1.412
1412

1.199
2068

0.640
8137

0.797
1334

0.673
2006

0.324
7988

0.543
3162

0.757
2771

1.312
13MI

1.104
1991

0.553

:F2
3150
1.223
2772

2065
0.668
8135
1.090
3220

1.089
3220

1.170
2812

1.129
2812

2.009
673

0.976
2456
1.968

492

2.137
702

1.963
701

1.116
2525
2.840
503

1.152
672

0.551
2452
1.882

492

1.998
655

0.981
2434

2.691
490

1.131
2525

2.885
503

8.272
44

3.361
265

4.233
126

7.620
47

3.119
275

5.190
129

7.445

3.lZ
275

4.958
129

6.802

2.7;
265

4.011
126

8.458

3.1:
264

5.179
126
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Table 2-Data for figures 2.1-2.8 and tab!es 2.1-2.6. Standard errors for pmcentage of 1988 eighth gradem’
parents who reported talking regularly with their child about school experiences, high school
plans, or education plans after high school; and who monitored tdevision  watching and set home
rules, by selected background characteristics--ConrinutxI

Talk Talk Talk Limit Monitor Limit Set Set
reg abt reg abt reg abt Tvhrs typeof eariyl NhX rules
school HS ed pkltl on sch Tv late about about

exper plan aft HS nights progs watching hornewk  gradea

Employment SW.* of parents
Twq)areat

Both employed 0.428
unweighed N 11411

Fatk.r  tMIlplO)@d 0.675
unweighed N 4635

Mother t?tllplOyed 1.849
unweighed N 668

Neither employed 2.153
unweighed  N 585

Single mother
Employed 0.936

unweighed  N 2669
Not CJIlplOytXi 1.627

unweighed  N 947

Single him
Employed 2.837

unweighed N 389
Not employed 8.205

unweighed N 47

0.583 0.542
11616 11623
0.890 0.820
4711 4709

2.065 2.090
687 688

2.434 2.281
604 605

1.083 1.053
2748 2748
1.868 1.760

978 977

2.694 2.611
405 405

7.854 7.981
47 47

0.571
11313
0.843
4586
2.017
654

2.181
567

1.114
2648
1.705

925

2.758
384

7.612
46

0.519
11327
0.748
4592
2.119

651
2.223

570

1.041
2640
1.775

926

2.937
387

8.025
46

0.392
11318
0.616
4590
1.561

651
1.845

569

0.896
2645
1.463

923

2.587
387

7.858
46

0.299
11383
0.453
4611
1.075

663
1.221

576

0.595
2666
1.034
944

2.224
389

6.740
47

0.525
11338
0.798
4594
1.941

652
2.079

567

0.921
2643
1.588

930

2.617
388

8.462
46

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Sumey of 1988:  “Base-Year  Parent Survey.”
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Table 3-Data for tables 27 and 2.8. Standard errors forpwccntage  of 1988 eighth gradas’  parents who
_ offering  various  kvels of help with their child’s homewotk,  by sekcted  background

,’

Help with Help with Help with Unweighed
homework homework N

help with 1-2 times/ 1-2 timed daily
homewmk month

Total

socioeconomic .xatus
Imvcr 25%
Middle 50%
High 25%

stlldmt~ty
Asia@acific  Islanda
Hispanic
Bkk
white
Amaican  Indian

Student ~ by SES
Low SES

AsiadFzif-- Islanda
=

white
American Indian

Middle SES
As@Rcific Islanda
-
Bkk
white
helical  Indian

High SES
Ash/Pacific Manda
‘w
Bldt
white
American  Indian

Family composition
Mother & fatha
Morha  & male gdn/step
Fatha & female gdn/step
Otk two-adult
Single mother/guadian
Single father/guardian

0.413

0.834
0.504
0.626

1.667
1285
1.104
0.436
3.703

4.293
1.644
1.652
1.134
5.321

2.386
1.562
1.429
0.551
5.212

2.468
3.184
2.810
0.670

Low-N

0.474
1.024
2.352
3.194
0.953
2.692

0.357

0.631
0.494
0.732

1.458
0.890
0.847
0.424
3.431

3.186
1.073
1.347
0.909
6.027

1.996
1.501
1.389
0.565
3.953

2.555
3.314
3.091
0.809

Low-N

0.461
1.074
2.324
2.287
0.866
2.2%

0.377

0.687
0.525
0.697

1.608
1.029
1.015
0.442
3.047

3.414
1.319
1.623
0.934
4.161

2.363
1.531
1.435
0.620
4.678

2.480
3.336
2.972
0.761

law-N

0.466
1.029
2.205
3.060
0.894
2.612

0.242

0.507
0.337
0.494

1.076
0.621
0.863
0.258
2.241

2.103
0.744
1.254
0.660
3.192

1.752
1.094
1.267
0.359
3.065

1.548
2.232
4.176
0.487

Low-N

0.296
0.639
1.367
2.222
0.564
1.588

21819

5031
10418
6369

1310
2563
2545

14979
1%

229
1233

;%
66

550
1040
1173
7444

105

531

;;
5178

25

14171
2348

558
274

3588
433
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Table 3-Dara for tables 2.7 and 2.8. Standard errors for percentage of 1988 eighth graders’ parents who
reported offering various levels of help with their child’s homewo~,  by selczkx! background
chamcteristics-<ontinued ●

Seldom/ Help with Help with Help with Unweighed
homework homework homework N

help~~ 1-2 times/ 1-2 times/ daily
homework month

Family composition by SES
Low SES

Mother & father
Other two-parent
Single mother
Single father

Middle SES
Mother & father
Otha two-parent
Single mother
Single father

Low SES
Mother & father
Other twoparent
Single mother
Single father

Education level of parents
Twqammt

No HS diplOIM
One HS diploma
Both HS dip10fIU3
One college graduate
Both college graduates

Single mother
No HS diploma
HS diploma
College graduate

Single father
No HS diploma
HS diploma
College gmduate

Employment status of parents
Twqarent

Both employed
Father employed
Mo(her employed
Neither employed

Single mother
Employed
Not employed

1.120
2.079
1.420
5.885

0.609
1.115
1.328
3.594

0.701
1.792
2.601
4.889

1.457
1.061
0.549
0.857
0.972

2.117
1.049
2.675

8.136
3.372
4.657

0.501
0.777
2.020
2.579

1.066
1.808

0.933
1.609
1.132
4.788

0.630
1.217
1.318
3.157

0.822
2.387
2.609
4.375

1.165
1.074
0.551
0.887
1.119

1.541
1.068
2.450

6.102
2.932
4.295

0.511
0.736
1.932
1.810

0.998
1.456

84

1.026
1.585
1.263
4.651

0.653
1.200
1.359
3.604

0.797
2.206
2.454
5.456

1.402
1.077
0.577
0.959
1.209

1.863
1.110
2.537

5.495
3.242
5.088

0.501
0.805
2.084
2.145

1.044
1.555

0.723
1.202
0825
4.286

0.416
0.734
0.800
1.924

0.548
1.230
1.846
3.281

0.885
0.777
0.374
0.645
0.750

1.222
0.711
1.942

4.543
1.929
3.250

0.332
0.517
1.285
1.423

0.634
1.136

2421
7%

1498
87

6676
1755
1585
230

5074
629
504
116

1344
2007
7974
3159
2771

662
2432
487

42
264
125

11375
4608

664
579

2643
931



Table 3-Data for tables 2.7 and 2.8. Standard errors for percentage of 1988 eighth graders’ parents who
_ offering v~ous levels  of help witi  tiK child’s  homework, by selected hckgfound
characteristics-Continued ,

Seldom/ Help with Help with Help with Unweighed
homework homework homework N

help with 1-2 IinX# 1-2 times/ daily
homework month

Single father
Employed 2.801 2.391 2.759 1.633 385
Not ClllplO@ 8.222 7.203 6.650 4.516 47

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988:  “Base-Yczir Parent Survey.”
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Table 4a-Data for figures 2.9 and 2.10 and tables 2.9-2.12 Standard emors for percentage of 1988 eighth
e’ P~~ who EFO~ V~OUS  levels of conmct  with their child’s school,  by selected
background chamcteristics ,

Contact Contact Is PTA Attends Isa
school about school about membex PTA school

&Xla’llic ~ meetings volunteer
1=’f~ m-

Total
unweighed N

.

Socioeconomic status
Lowes 25%

unweightd  N
Middle 50%
unweighed N

High 25%
unweighed  N

Student ~thnicity
Man/Pacific Islander

unweighed  N
Hispanic

unweighed  N
BM

unweighed  N
White

unweighed  N
Amekan Indian

unweighed  N

Stu&nt race by SES
Low SES

Asia@acific Islander
unweighed  N
WC

unweighed  N
Blzk

unweighed  N
white

unweighed  N
Amaican  Indian

unweighed  N

Middle SES
&amKifii  Islsnder

unweighed  N
-

unweighed  N
BH

unweighed  N
white

unweighed  N
American Indian

unweighed  N

0.502
21164

0.911
4701

0.628
10165
0.823
6297

1.790
1270

1.534
2429
1.282
2354

0.568
14707
4.090

186

3.835
215

2.006
1157

1.956
939

1.192
2256

6.335
59

2.719
530

1.856
987

1.464
1116

0.717
7323

4.689
103

0.459
21054

0.735

0%:
10118
0.814
6286

1.562
1258
1.486
2404
1.144
2331
0.537
14665
4.071

181

3.580
214

1.503
1137
1.525
929

1.025
2237
6.689

57

2.400

2.::
982

1.627
1102
0.650
7307
5.035

101

86

0.755
21631

0.609
4927
0.734
10338
1.228
6365

1.700
1284

1.175
2543
1.395
2478

0.916
14912
3.084

194

2.451
218

1.098
1212

1.470
1017

0.777
2338

5.213
64

2.542
534

1.668
1040

1.533
1151

0.870
7401

4.221
106

0.642
21626

0.916
4938

0.759
10345
1.049
6342

1.740
1287

2.379
2556
1.325
2480

0.690
14891
3.385

191

3.949
219

2.157
1225

1.793
1016

1.001
2339

6.026
62

2.686
539

3.862
1040

1.684
1153

0.770
7401

4.371
105

0.431
21428

0.524
4874

0.561
10256
0.871
6297

1.324
1271

1.276
2523

0.7%

0.525
14783
2.766

191

2.264
216

1.192
1203

1.088
998

0.709
2318
3.7%

62

1.735
530

1.956
1031

1.158
1135

0.663
7348

4.301
105



Table 4a-Data  for figures 2.9 and 2.10 and tables 2.9-2.12  Standard cmors for percentage of 1988 eighth
m’ -ts who mPO@ VtiOUS levcIs of cmntact  with their child’s school,  by selected
background Characteristics--continued .

Conract Contact Is PTA Aaen& Isa
school about school about member PI’A school

~Xa&znic meaings vohmtea
p=f~ prow

High SES
Man/Pacific Mande$

unweighed  N
WC

unweighed N
Blzk

unweighed N
white

unweighed N
American Indian
unweightd N

Family composition
Mother & fatlm

unweighed  N
Mother & male gdn/step

unweighed  N
Fatk  & female gdn/step

unweighed  N
other twoadult

unweighed  N
Single mother/guardian

unweighed  N
Single father/guardian

unweighed  N

Family composition by SES
Low SES

Mother &father
unweighed  N

other two-parent
unweightai  N

Single mother
unweighed  N

Single father
unweighed  N

Middle SES
Mother & father
unweighed  N

Other two-parent
unweighed  N

Single mother
unweighed  N

Single father
unweightd N

2.691
525

3.002
285

2.947
298

0.881
5128

Low-N
24

0.573
13950
1.150

2?;
553

3.469
258

1.012
3289

2.810
398

1.272
2335
1.801

756
1.615
1328

6.074
74

0.796
6585
1.285
1726

1.373
1475

3.732
213

2.519
521

3.4%

3.:;
299

0.869
5121

Imw-N
23

0.536
13885
1.111
2297

2.376
552

3.394

0.;;
3263

2.486
399

1,006
2304
1.771

749
1.412
1315

4.621
75

0.701
6558
1.284
1721

1.294
1463

3.283
212

2.938
532

3.601
291

3.493
309

1.353
5173

Low-N
24

0.924
14112
1.084
2339

2.022
555

2.719

O.ti
3491

2.101
424

0.850
2398
1.131

787
1.115
1432

3.179
84

0.905
6642
1.121
1743

1.368
1561

2.392
222

2.548
529

3.668
291

3.394
310

1.142
5151

Low-N
24

0.751
14106
1.115
2345
1.991

3.::
267

1.034
3488

2.389
425

1.218
2408
1.796

787
1.511
1431

4.026
85

0.933
6647
1.149
1749

1.426
1559

3.103
222

2274
525

3.081
289

2.743

0.9%
5117

Lnw-N
24

0.552
13999
0.860
2311
1.301

551
2.175

O.E
3447
1.633

424

0.745
2387
1.212

773
0.929
1410

3.227
83

0.700
6592

0.936
1729

0.929
1544

2.158
223
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Table 4a-Data for figures 2.9 and 2.10 and tables 29-2.12. Standard errors for percentage of 1988 eighth
m’ -~ who mPoti  VtiOUS levels  of contact with their child’s school, by selected
background characteristics--Continued .

Contact Conract Is PTA Attenk Isa
school about school about member PTA dlool

&2demic  Xzuhlic meetings volunteer
performance program

High SES
Motlm & father
unweighed N—

Otk twOparent
unweighed  N

Single mother
unweighed  N

Single father
unweighed  N

Education level of parents
Twqnrent

No ~ diPIOIIM
unweighed  N

One HS diploma
unweighed  N

Both HS di@OllU3
unweighed  N

@e college graduate
tmweighted  N

Both wllege graduam
unweighed  N

Single mother
No ~ diPIOIiM

unweighed  N
HS diploma

unweighed  N
College gmduate

unweighed  N

Single tither
No ~ diPIOlllil

unweighed  N
HS diploma

unweighed  N
College  gmduate

unweighed  N

0.933
5030

2.203

2.%
485

5.538
111

1.681
1278

1.357
1952

0.730
7857
1.043
3127
1.337
2753

2.359
566

1.155

2?;
467

7.980

3.4::
239

5.189
122

0.908 1.309
S023 5072

2.348 2.553
624 631

2.829 2.902
484 497

5.585 5.272
112 118

1.352
1265

1.248
1930

0.699
7830
1.049
3119
1.282
2746

1.044
1331

0.980
1985

0.832
7935
1.390
3152
1.611
2776

1.942 1.401
561 634

1.084 1.138
2365

2.877 2.890
466 482

4.874 0.000

3.1% 2.$
257

5.:: 4.957
123 126

1.115
5051

2.447
630

2.607
497

5.346
118

1.611
1331

1.344
1992

0.821
7944
1.120
3145
1.495
2764

2.049
634

1.230
2361

2.705
483

6.008

2.W?
258

5.152
126

1.013
So20
1.696

621
1.998

492
3.517

118

0.885
1317

0.869

O!z
7872
1.079
3124
1.249
2750

1.379
623

0.771
2335

2.059
479

2.694

2.2:;

3.:!!
126
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Table 4a-Data for figures 2.9 and 2.10 and tables 29-2.12 Standard cams for percentage of 1988 eighth
x’ -~ who ~~ v~o~  kvels of eontaet  with their chiId’s school,  by selected
backgmlmd  eharactcXis&X--Condnued

Contact Contact Is PTA Attends 1s a
school about school about member PTA School

ac4%kmk&2Mkmk meetings volunteer
l=f~ Fow

Employment status of parcmts
Twcqnrent

Both elnploy?d
unweighed  N

Father CJll@OYt?4j
unweighed  N

Motk  C41@oyed
unweighed  N

Neirhet employed
unweighed  N

Single mother
Employed

unweighed  N
Not CIIIPIO@

unweightcd  N

Single fhthcz
Employed

unweighed  N
Not employed

unweighed  N

0.617
11209
0.905
4533
2.245

652
2.486

549

1.166
2440
1.988

837

2.8%
357

8.775
40

0.614
11167
0.876
4s07
2.029

650
2.340

540

1.045
2421
1.739

830

2.642
359

7.835
39

0.917
11345
1.143
4576
1.953

658
1.603

570

1.139
2580
1.348

8%

2.252
383

4.558
40

0.781
11328
0.951
4588
1.978

657
2.535

574

1.193
2576
1.728

897

2.576
383

5.634
41

0.547
11234
0.864
4s46
1.583

654
1.869

566

0.7s4
2S49
1.1s4

883

1.710
382

3.619
41

SOURCE:  U.S. Department of Education, National Center for Education Statistics.  National Education
Longitudinal Stuvey of 1988: “Base-Year  Parent Survey.”
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Table 4b-Data  for table 2.14. Standard errors for the percentage of parems qorting about fheir eighth
grader’s after-schocd  supemision

Where 8th gr@er ent ~1.. Who was ~me..*
Neighbor After JoG Home Unwtd Parent Other Younger No Unwtd

sitterl school other N adulti  sibling one N
relative/ prgm/ home

friend Suorts sibling

Total 0.234 0.372 0.113 0.400 22329 I 0.454 0.433 0.507 0.277 19799

Socioeconomic
status

Lower 25% 0.489 0.484 0.225 0.659 5226 0.785 0.796 0.902 0.471 4321 “-

Middle 50% 0.325 0.431 0.149 0.494 10643 0.589 0.592 0.682 0.392 9575
H@h 25% 0.290 0.739 0.199 0.780 6459 0.848 0.716 0.882 0.507 5902

● Each column is independent (e.g., more than one person ean be home).

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”
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Table 5-Data fa tables 3.1 and 3.2. Srandard emors for percentage of 1988 eighth graders’ pmnts who
_ vtiow  k@S Of tXpectioms  for their child’s educational .ttainmen~ by selected
background Characteristics

Lcssthan HS Vodtrade Some CoUege Adwmced
Hs diploma gmduate @lool co l lege  gmdurW

Total
unweighed  N

Socioeconomic status
Low 25%

unweighed  N
Middle 50%

unweighed  N
High 25%
unweighed  N

Student race4micity
Asian/Pacrlc  Islander
unweighed  N

Hispanic
unweighed  N

Bkk
unweighed  N

White
unweighed  N

Amcaican Indian
unweightcd  N

Student race by SES
Low SES

Asiar@%cific Islander
unweighed  N

Hispanic
unweighed  N

Black
unweighed  N

white
unweighed  N

American Indian
unweighed  N

Middle SES
Man/Pacific Islander

unweighed  N
-C

unweighed  N
BlzJt

unweighed  N
white

unweighed  N
American Indian

unweightcd N

0.056
22365

0.172

:2
10664
0.023
6476

0.076
1337

0.202

O?R
2674

0.066
15225
1.087

204

0.224
235

0.380
1299

0.213
1119

0.271
2415

2.356
71

0.144
563

0.172
1086

0.212
1230

0.075
7565

0.760
108

0.318
22365

0.723
5224

0.351
10664
0.231
6476

1.048
1337

0.899
2690

0.821
2674

0.372
15225
3.079

204

3.167
235

1.553
1299

1.413
1119

0.978
2415

5.215
71

1.678
563

1.017
1086

0.959
1230

0.426
7565

3.944
108

91

0.258
22365

0.559
5224

0.357
10664
0.254
6476

0.675
1337

0.610
2690

0.637
2674

0.315
15225
1.540

204

1.817
235

0.958
1299

1.113
1119

0.824
2415

2.524
71

1.173
563

0.955
1086

0.782
1230

0.429
7565

2.903
108

0.3%
22365

0.788

(i!Z
106M
0.386
6476

1.214
1337

1.021
2690

0.974
2674

0.435
15225
3.620

204

3.680
235

1.461
1299

1.594
1119

1.050
2415
5.870

71

1.792
563

1.452
1086

1.229
1230

0.554
7565

4.903
108

0.459
22365

0.649
5224

0.543
10664
0.756
6476

1.647
1337

0.995
2690
1.090
2674

0.535
15225
3.279

204

3.870
235

1.351
1299

1.538
1119

0.835
2415

4.948
71

2.515
563

1.711
1086

1.569
1230

0.627
7565

4.584
108

0.404
22365

0.505
5224

0.435
10664
0.764
6476

2.031
1337

0.962
2690
1.006
2674

0.447
15225
2.725

204

3.421
235

1.129
1299

1.132
1119

0.562
M15

5.338
71

2.654
563

1.382
1086

1.375
1230

0.424
7565

4.140
108



Table 5-Data  for tables 3.1 and 3.2. Standard errors for pucentage  of 1988 eighth graders’ pazents  who
reportd various levels of expectations for their child’s educationaJattainmenL  by selected
Lm@ound characteristics-Continued

Lessrhan HS Vodmde Some College A&mmd
HS diploma  @@e school c o l l ege  gmduate

High SES
Asian/Wific  Islander

unweightcd  N
-C

unweighed  N
BM
unweighed  N

white
unweighed  N

American Indian
unweighed  N

Family composition
Mother & father

unweighed  N
Mother  & male gdn/step
unweighed  N

Fatk & female gdn/step
unweighed  N

other two-adult
unweighed  N

Single morher/guardian
unweighed  N

Single father/guardian
unweighed  N

Family composition by SES
Low SES

Mother & father
unweighed  N

Other  two-patent
unweighed  N

SingIe mother
unweighed  N

Single father
unweighed  N

Middle SES
Mothtx  & father
unweighed  N

OtheX two-parent
unweighed  N

Single mother
unweighed  N

Single father
unweightcd N

O.000
539

0.000

O.E
324

0.026
5245

bw-N
.25

0.050
14472
0.174
2387
0395

574
1.131

282
0.167
3726

0.294
452

0.220
251i

0.533
821

0303
1560

0.000
94

0.056
6817

0.191
1776
0240
1647
0.523
238

0.703
539

1.187
305

1.429

0:$
5245

Low-N
25

0.374
14472
0.767
2387
1.834

574
2.699

282
0.710
3726
1.968

452

1.051
2511
1.665

821
1305
1560

.5.159
94

0.442
6817

0.886
1776

0.741
1647

2.379
238

0.592
539

0.813

0.%0

OX
5245

Low-N
25

0.319
M472
0.691
2387
1.424

574
2309

282
0.515
3726
1.480

452

0.824
2511
1307

821
0.885

212z
94

0.449
6817

0.857
1776

0.713
1647

2361
238

1.134
539

1.424
305

1.556

0.%!2
5245

bw-N
25

0.462
14472
1.033
2387
1.853

574
2.943

282
0.789
3726
1.929

452

1.074
2511
1.795

821
1319
1560

5.171
94

0.599
6817
1.123
1776

1.125
1647

2.493
238

2.658
539

3291

3.=

O.:z
5245

LQW-N
25.

0.551
14472
1.058
2387

2.257
574

2.789

0.:;
3726

2.621
452

0.861
2511
1.504

821
1.241
1560

4.727
94

0.667
6817
1.210
1776

1.324
1647

3.689
238

2.810
539

3295

2X

0.:2
5245

Low-N
25

0.493
14472
0.896
2387
1.799

574
2.041

282
0.732
3726

2.055
452

0.670
2511
1.101

821
0.897
1560

2.978
94

0.517
6817
1.016
1776

1.092
1647

2.291
238

92



Table 5-Data far tables 3.1 and 3.2. Standard czrom for pememtage  of 1988 eighth graders’ parents who
_ vtiom ba of expectatks  for their child’s education#  attainmen~  by selected
~  CkZXUktiCS--G3ntinuEXl

Lcssthan HS Voc@ade Some College Advmced
HS diphna @we dtool college gmduate

High SES
Moth=  & father

unweighed  N
Other two-pat

unweighed  N
Single mother

unweighed  N
Single fti

unweighed  N

Education level of paremts
Twqmnmt

No HS diploma
unweighed  N

One HS diploma
unweighed  N

Borh HS di@OIIUl
unweighed  N

One mllege  graduate
unweighed  N

Both college graduates
unweighed  N

Single mother
No HS di@oma

unweighed  N
HS diploma
unweighed N

College graduate
unweighed  N

Single father
No HS di@OIIW

unweighed  N
HS diploma
unweighed  N

College graduate
unweighed  N

Employment status of parents
Two-parent

Both employed
unweighed  N

Father employed
unweighed  N

Mother employed
unweightd  N

Neirher employed
unweighed  N

0.029
5144

0.000

O.E
518

O.OCN)
120

0.423
1397

0.209
2063

0.059
8114

0.047
3212

0.000
2812

0.549
692

0.193
2521

0.156
502

0.000

0.4Z
275

0.000
128

0.058
11591
0.088
4697

0.514
686

0.594
602

0230
5144
1.047

646
1.142

518
1.123

120

1.670
1397

1.057
2063

0.401
8114

0.403
3212

0.243
2812

2.035
692

0.760
2521
1.126

502

6.410

2.A7
275

1.179
in

0.351
11591
0.636
4697
1.508

686
1.957

602

0266
5144
1.095

O.z
518

1.925
120

0.858
1397

0.839
2063

0.432
8114

0.404
3212

0.304
2812

1.151
692

0.646
2521

0.966
502

3.940

2.2
275

2268
128

0.346
11591
0.544
4697
1.295

686
1.380

602

0.381
5144
1.657

646
1.361

518
2277

120

1.511
1397

1.153
2063

0.583
8114

0.529
3212

0.355
2812

1.900
692

0.966
2521
1.232

502

7.429

2.42
275

1.698
128

0.511
11591
0.702
4697
1.949

686
1.969

602

0.829
5144

2.330
646

2.707
518

5.548
120

1.077
1397

1.098
2063

0.642
8114
1.058
3212
1.190
2812

1.820
692

1.124
2521

2.729
502

7.907

3.3:;
275

5.211
128

0.576
11591
0.917
4697
1.938

686
1.876

602

0.844
5144

2.062
646

2.612
518

5.604
120

0.857
1397

0.819
2063

0.461
8114

0.988
3212
1.184
2812

1.291
692

0.835
2521

2.679
502

2.818
47

2.207
275

5.175
128

0.516
11591
0.795
4697
1.605

686
1.877

602
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Table 5-Data for tables 3.1 and 3.2. Standard eamrs for percentage of 1988 eighth graders’ pments who
_ vtiou  levels  Of eXIXXtiNhs  for their child’s educational auainmen~  by selected
background chamcteristics-Cent.inued ,’

Lessthan HS Vm#mxle Some College Achmxd
HS diploma gmduate school co l lege  gmduate

Single mother
Employed 0.171 0.754 0.601 0.908 1.092 0.846

unweighed  N 2740 2740 2740 2740 2740 2740
Not em@ow4 0.443 1.460 0.961 1.578 1.545 1393

unweighed  N 970 970 970 970 970 970

Single Mhex
Employed 0.328 2.069 1.620 1.836 2.756 2.209

unweighed  N 404 404 404 404
Not tXI@O)’d O.o(x) 5.097 2.:: 7.880 7.934 5.040

unweightd  N 47 47 4-7 47 47 47

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Sumey of 1988 “Base-Year Parent Survey.”
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Table 6-Dara fa tables 3.3 and 3.4. Standard arors for perumage  of 1988 eighth graders’ parents  who
suongly agreed or agreed with various statemems  about their cti~d’s  school,  by selected
bacqound  Chamctaistics

Homework Child is Child is Child Parrots Parents
Wlxthwhile challenged working enjoys have say work togelher

M school in policy for school

Total
unweighed  N

Socioeconomic status
LQwu 25%

unweighed  N
Middle 50%

unweightcd  N
High 25%

unweightcd N

Student race+hnicity
Asia@acific Islan&r

unweighed  N
Hispanic

unweighed  N
Bldt

unweightcd  N
white

unweighed  N
AmeXican Indian

unweighed  N

Student race by SES
Li)w SES

Asia@aciflc  Islandcz
unweighed N
WC

unweighed  N
Bkk

unweighed  N
white

unweighed  N
American Indian

unweightcd N

Middle SES
Asi@Pacific  IslandeX

unweighed  N
-

unweighed  N
B&
unweighed N

white
unweighed  N

American hldian
unweighed  N

0.M6
21815

0.438

OYJ
10411
0.451
6376

0.960
1300

0.682
2580

0.556
2568

0.306
14949
2.103

194

2.593
221

1.150
1237

0.668
1071

0.660
2352

2.574
66

1.475

0.s
1048

0.941
1186

0.395
7419
3.078

103

0.389
21559

0.740
4863

0.518
10324
0.706
6371

1.482
1287

0.897
2512
1.032
2484

0.452
14866
3.587

190

3.747
219

1.641
1193

1.523
1023

0.999
2286

5.361
63

2.166
543

1.492
)026

1.401
1149

0.596
7400

4.731
102

0.386
21808

0.706

0.509
10419
0.707
6379

1.433
1302

0.955
2577

0.959
2559

0.456
14950
4.243

194

3.703
222

1.382
1231

1.291
1067

1.040
2341

4.178
65

2.143
549

1.691
1050

1.337
1183

0.597
7428

5.395
104

0341
21827

0.758
5017

0.474
10435
0.546
6374

1.070
1304

0.877
2583

0.715
2550

0.412
14970
2,950

194

2.985
222

1.350
1233

1.073
1062

1.105
2352

4.242
65

1.536
550

1.162
1055

1.059
1178

0.567
7443

4.359
104

0.501
21172

0.886
4822
0.608
10091
0.821
6258

1.612
1251

1.131
2478
1.122
2454

0.597
14584
3.900

186

3.872
206

1.439
1182

1.678
1023

1.180
2269

5.373
64

2.204
527

1.831
1007

1.633
1131

0.710
7224

5.513
97

0.444
21111

0.761
4837
0.545
10050
0.773
6224

1.350
1256

0.991
2475
1.076
U74

0.532
14504
3.290

186

3.293
210

1.246
1185

1.429
1033

1.081
2266

4.995
64

2.261
527

1.554
1004

1.528
1142

0.629
7178

4.719
97
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Table 6-Data for tables 3.3 and 3.4. Standard errors for percentage of 1988 eighth graders’  pmnts  who
strongly agreed or agrtxd  with various statements about their child’s school, by selected
background chamcte.ristics-<ontinued

Homework Child is Child is Child Parents Parents
worthwhile challenged working enjoys have say work together

had school in policy for school

High SES
A&n/Pacific  Islander 1.133

unweighed  N 530
-c 1.854

unweighed  N 295
Blink 1.566

unweighed  N 310
white 0.507

mweighted  N 5178
American Indian Low-N

unweighed  N 25

Family composition
Mother & father 0.285

umveighted  N 14161
Mother & male gdn/step  0.681

unweighed  N 2345
Father & female gdnhtep  1.740

unwcighted  N 556
other two-adult 2.099

unweighed  N 271
Single rnotha/guardu 0.538

unweighed  N 3605
Single farher/guardian 1.615

unweighed  N 434

Family composition by SES
Low SES

Mother & father 0.658
unweighed  N 2424

Other two-parent 1.157
unweighed  N 797

Single mother 0.735
mweighted N 1497

Single father 2.856
unweighed  N 85

Middle SES
Mother & father 0.398
unweighed  N

Other  two-parent 0.773
unweightd  N 1742

Single mother 0.909
unweighed  N 1602

Single father 2.186
tntweighted N 232

2.146
525

2.884
293

2.533
311

0.770
5180

Low-N
25

0.449
14030
1.027
2323

2.132
556

2.744
265

0.845
3523

2.245
433

1.033
2347
1.739

773
1.245
1446

4,232
82

0,610
6618
1.179
1737

1.231
1567

3.035
233

1.769 1.565
531 532

2.881 1.936
296 295

2.868 1.565
308 309

0.775 0.614
5181 5175

Low-N Low-N
25 25

0.427 0.403
14162 14171
1.012 0.876
2341 2350

2.507 2.449
555 557

2.985 2.818
267 271

0.930 0.777
3603 3602

2.368 2.368
437 435

0.960 0.983
2416 2422
1.915 2.121

785
1.209 l.l;
1497 1495

5.009 4.460
85 83

0.596 0.573
6674 6678
1.274 1.066
1741 1749

1.330 1.155
1597 1599

3.145 3.390
234 234

2.286
518

3.236
289

3.067
299

0.917
5091

Low-N
25

0.608
13788
1.167
2279

2.241

3.;:
261

0.930
3460

2.4&l
427

1.222
2328
1.989

774
1.331
1434

5.524
80

0.739
6477
1.315
1684

1.384
1535

3.329
230

2.009
519

2.918
286

2.715
299

0.854
5060

LQW-N
25

0.535
13759
1.039
2260

2.222

3.%
258

0.876

2TOI
419

1.016
2341
1.747

770
1.244
1430

4.745
79

0.670
6448
1.262
1675

1.347
1536

3.161
225
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Table 6-Data  fm tables  33 and 3.4. Standard errors for pezcemrage  of 1988 eighth graders’ parents who
strongly agreed or agreed with various statements about their c~ld’s school, by selected
kkgrmmd  characteristics-Continued

Homework Child is Child is Child Parenrs Rums
worthwhile challenged woking enjoys have say work together

hmd school in policy fa school

High SES
Mother & fatlm

unweighed  N
other two-pammt

unweighed  N
Single mother

unweighed  N
Single father

unweighed  N

Education level of parents
Two-parent

No HS diploma
unweighed  N

One HS diploma
unweighed  N

Both HS diplOIM
unweighed  N

One college gmduate
unweighed  N

Both college gmduates
unweighed  N

Single moth=
No HS diploma

unweighed  N
HS diploma

unweighed  N
College graduate

unweighed  N

Single fathez
No HS diploma

unweighed  N
HS diploma

unweighed  N
College gmduate

unweighed  N

0.480
5077
1.906

633
1.331

505
3.521

117

0.888
1345

0.730
2006

0.385
7948

0.561
3157

0.690
2776

0.884
661

0.696
2448
1.390

485

6.431
43

1.660

3.::
125

Employment status of parents
Twqwent

Both employed 0.329
unweighed  N 11358

Father employed 0.522
unweightai  N 4613

Mother employed 1.290
unweighed  N 661

Neither employed 1.563
unweighed N 573

0.768
5065

2.225
634

2.414
509

4.608
118

1.322
1288

1.085
1967

0.589
7900

0.858
3147

0.999
2771

1.775
637

0.980
2391

2.456
485

7.153
41

2.782
264

4.357
126

0.502
11278
0.740
4568
1.728

653
2.002

548

0.713
5072

2.250
637

2.637
508

4.937
118

1.357
1332

1.076
2000

0.560
7960

0.895
3158

0.956
2776

1.718
657

1.087
2446

2.583
489

7.241
43

3.011
266

4.603
126

0.474
11365
0.763
4603
1.737

662
2.054

569

0.580
5071
1.597

635
2.111

507
3.700

118

1.3%
1346

1.060
2008

0.512
7962

0.708
3154

0.830
2777

1.584
659

0.981
2444
1.875

488

6.787
42

2.924
265

3.987
126

0.431
11366
0.684
4614
1.781

663
1.839

575

0.934
4983
2.308

623
2.592

490
5.498

117

1.520
1279

1.270
1942

0.704
7739
1.134
3083
1.265
2727

1.973
630

1.100
2352

2.652
468

7.468
40

3.276
260

5.226
125

0.627
11067
0.920
4482

2.163
636

2.389
556

0.827
4970
2.080

614
2.475

481
5.263

115

1.333
1280

1.lMI
1941

0.623
7709

0.956
3069
1.057
2720

1.697
628

1.051
2348

2.408
461

7.630
41

2.930
254

5.183
122

0.559
11022
0.830
4472
1.909

641
2.185

560
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Table ~Data fcx tables 3.3 and 3.4. Standard errors for pxcentage  of 1988 eighth graders’  parents  who
strmgly agreed or agreed with various statements about their child;s  school, by selected
background chamcteaistics<ontinued

Homework Child is Child is Child Parents Parents
worthwhile challenged working enjoys have say work together

kd school in policy for school

Single mother
Employed 0.654 0.957 1.094 0.899 1.122 1.(K)7

unweighed ?; 2618 2658 2655 2549
Not employed 0%; 1.588 1.584 1.456 1.681 1.543

unweighed  N 930 890 929 931 896 892

Single Met
Employed 1.694 2.324 2.524 2.523 2.641 2.457

tmweightcd N 387 386 390 389 383 375
Not employed 5.257 6.4% 7.424 7.111 7.815 7.444

unweighed  N 46 46 45 43 43

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  NationaI  Education
Longitudinal Swvey of 1988: “Base-Year  Parent Survey.”
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Table 7-Data fm tables 4.1+.3.  Standad  errors for percentage of 1988 eighth gra&rs’  parents who
reported talking regularly with their child about school experiences, high school plans, or
education plans after high school;  and who monitored televsioh  watching and set home rules, by
school attributes

Talk Talk Talk Limit Monitor Limit Set Set
reg abt - reg abt reg abt Tvhrs typeof earlyl roles rules
school HS ed pklll on sch Tv late about about

CXper p&n aft HS nights progs watching homewk  gnules

Total
unweighed  JN

School type
Public

unweighed  N
Catholic
unweighed  N

other  religious
unweighed  N

Non-religious private
unweighed  N

School Climate
School problems

serious
unweighed  N

Modaate
unweighed  N

unweighed  N

Teacher engagement
LOw

unweighed  N
Modezate
unweighed  N

High
unweighed  N

Academic press
Low

unweighed  N
Modeaate

unweighed  N
High

unweighed  N

School-initiated contact
LQw

unweighed  N
Moderate
unweighed  N

High
unweighed N

0.344
21955

0.376
17583
0.831
2119
1.380

930
1.497
1323

1.605
974

0.437
14537
0.629

0.700
5939

0.437
13071
0.965
2547

0.840
4410

0.473
10693
0.620
6453

0.716
5056

0.467
9498

0.562
6296

0.463 0.421
22425 22431

0.485 0.454
17974 17980
1.651 1.491
2165 2164

2.829 2.120
943

2.208 2.;$
1343 1343

3.331 1.914
989 988

0.570 0.517
14801 14803
0.876 0.821
6235 6240

0.840 0.712
6073 6073

0.618 0.573
13348 13352
1.727 1.414
2584 2586

0.969 0.824
4526 4526

0.653 0.604
10902 10907
1.033 0.892
6576 6577

0.770 0.757
5146 5149

0.634 0.5%
9608 9610

0.791 0.740
6359 6359

0.431
21707

0.466
17387
1.427
2095
1.628

916
2.307
1309

2.023
%7

0.554
14385
0.773
5984

0.753
5868

0.582
12924
1.512
2524

0.978
4366

0.610
10572
0.844
6377

0.820
5009

0.562
9436

0,736
6264

0.392
21725

0.424
173%
0.952
2099
1.818

919
3.247
1311

2.168

O.&
14394
0.739
5990

0.752
5860

0.510
12944
1.393
2529

0.850
4367

0.577
10596
0.748
6369

0.812
5014

0.552
9451

0.667
6266

0.298
21708

0.325
17382
0.851
2096
1.367

920
1.115
1310

L2a
%7

0.356
14391
0.596
5980

0.614
5856

0.373
12934 .
0.796
2528

0.698
4358

0.414
10584
0.539
6375

0.654
5015

0.417
9445

0.465
6263

0.214
21874

0.233
)7521
0.576
2114
1.101

925
1.010
1314

1.064
969

0.253
14486
0.435
6042

0.453
5915

0.259
13026
0.680
2536

0.500
4405

0.309
10651
0.376
6420

0.469
5051

0.309
9474

0.381
6287

0.388
21735

0.419
17402
1.293
2103
1.821

922
3.374
1308

1.775
968

0.509
14416
0.680
5980

0.697
5863

0.537
12958
1.270
2523

0.741
4358

0.577
10598
0.829
6387

0.770
5019

0.550
9452

0.729
6275

SOURCE.  U.S. Department  of Education,  National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey.”
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Table 8--Data for table 4.4. Standard errors for percentage of 1988 eighth gra&rs’  parents who reported
offering various levels of help with their child’s homework,  by s+ool  attributes

Seldom/ Help with Help with Help with Unweightai
mvw homework homework homework N

help with 1-2 tired 1-2 times/ daily
homework month

Total 0.413 0.357 0.377 0.242 21819

School type
Public 0.447 0.386 0.408 0.260 17473
Catholic 1319 1.174 1.212 0.920 2113
Otha religious 1.967 1.892 1.896 1.132 927
Non-religious private 2.159 1.083 1.797 1.318 1306

School climate
School problems

serious i.952 0.776 0.790 0.604 4475
0.534 0.467 0.502 0.316 1 1%3

Low 0.840 0.789 0.817 0.482 5084

Tedxz  engagement
LQw 0.773 0.634 0.737 0.491 5913

0.583 0.500 0.518 0.330 11329
High 0.896 0.889 0.831 0.564 4259

Acadmicpress
Low 0.937 0.760 0.772 0.574 4401

0.570 0.509 0.548 0.341 10663
High 0.740 0.689 0.686 0.442 6437

100

School-initiated contact
Low 0.813 0.691 0.685 0.436 5031
Mderate 0.543 0.523 0.548 0340 9457
High 0.665 0.694 0.691 0.490 6259

SOURCE: U.S. Department of Education, National Center for Education Statistics,  National Education
Longitudinal Survey of 1988: “Base-Year  Parent Survey,”



Table 9-Data fc table 43. Standard cmors for perccatage of 1988 eighth gradem’  ~ts who _
vmious levels of contact with their child’s school, by school @butes

Contact contact IsPI’A Attends Isa
school about school about IMnba PTA dlool

uxdenic~ mcedngs volunteer
x~ P-

Total
unweighed  N

Schml type
Public

unweighed  N
catholic

unweighed  N
other religious

unweighed  N
Non-religious private

unweighed  N

School CiillUMC
School problems

Serious
unweighed  N

Modmte
unweighed  N

Low
unweighed  N

Teacher engagement
Low

unweighed  N
Modenue

unweighed  N
High

unweightcd N

Academic  press
Low

unweighed  N
Modeaate

unweighed  N
High

unweighed  N

School-initiated contact
LQw

unweighed  N
Moderate

unweighed  N
High

unweighed  N

0.502
21164

0.551
16924
1.411
2043
1.923

904
2.665
1293

2.235
950

0.595
14050
1.058
5800

0.958
5682

0.668
12649
1.502
2450

1.184
4211
0.672
10319
1.056
6250

0.708

:%!
9327

0.724
61%

0.459
21054

o.m
16827
1261
2037

2.498
899

2.307
1291

2.139

0$
13985
0.946
5762

0.855
5640

0.613
12586
1.302
2450

0.983
4191

0.623
10251
0.964
6233

0.557
4%2

0.577
9316

0.767
6183

0.755
21631

:;!$/
2.348

3.453
915

4.704
1306

4.217
966

moo
14319
1.273
5964

1.431
5814

0.989
12905
2.785
2510

1.425
4330
1.094

10523
1.597
6375

0.798
5067

0.853
9479
1.125
6256

0.642
21626

0.682
17315
2281
2091
3.146

913
5.492
1307

3.956

0.F2
14325
1.121
5956

1243
5821

0.861
12904
2.391
2500

1.763
4331
0.847
10529
1.335
6364

0.799
5061

0.755
9475

0.979
6256

0.431
214~

0.398
17133
2209
2085

2.800
907

4.819
1303

4.652

O.z
14197
0.581
5892

0.805
5768

0.599
12776
2.493
2487

0.760
4292

0.661
10415
1.187
6323

0.398
5024

0.505
9398

0.837
6216

SOURCE: U.S. Department  of Education, National Center for Education Statistics, National Education
Longitudinal Survey of 1988 “Base-Year  Parent Survey.”
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Table 10--Data for table 5.1. Standard errors fok percentage of 1988 eighth graders who performed  below
basic in reading or math proficiency,  by SES and viqing levels of parental involvement

Below basic - R-. Below basic - Math
Low SES Middle  SES High  SES Low SES Middle SES High SES

Total 0.773
unwtd  N 4766

Talk about school experiences.

unwtd  N
Rarely

unwtd  N
Occasionally

unwtd N
Regularly

unwtd  N

Talk  about HS plans
Never

unwtd N
Rarely

unwtd N
Occasionally

unwtd N
Regularly

unwtd N

Talk about post HS
Nevel

unwtd N
Rarely

unwtd N
OccAonally

unwtd N
Regularly

unwtd N

Help with homework
Seldom/never

unwtd N
Once/twice  a month

unwtd  N
OnceAwice  a week

unwtd N
Almost  everyday

unwtd N

4.890
82

3.132
269

1.467
1283

0.907
2957

3.481
202

2.085
532

1.042
1983

1.111
2022

2.404
391

1.832
701

1.044
2061
1.222
1588

1.123
1%1

1.384
990

1.321
1128

2.538
461

0.390
9929

9.005
39

2.978
165

0.894
1722

0.443

2.697
168

1.540
663

0.538
4393

0.603
4679

2.447
251

1.225
965

0.516
4837

0.620
3854

0.661
2728

0.607
2735

0.695
3191
1.355
1025

0.338
6121

Low-N
6

1.974

0.9;:
625

0.365
5350

1.735
48

2.056
310

0.541
379

0.42Q
3276

3.106
61

1.615
478

0,498

0.465
2574

0.643

O!E
1890

0.610
2102

1.281
607

0.871
4677

5.502

3.3;;
272

1.544
1271

1.054
2887

3.531
200

2.210
521

1.232
1948

1.241
1981

2.666
384

1.905
692

1.154
2025
1.414
1550

1.262
1914

1.526
972

1.512
1119

2.569
453

0.511
9567

8.346

3.7::
167

1.043
1657

0.549
7514

3.219
161

1.644

0.%
4211

0.680
4522

3.118
241

1.480
926

0.644
4646

0.751
3732

0.759
2613

0.827
2638

0.830
3082

1.563
998

0.481
5863

Low-N

5.51:
49

1.358
612

0.488
5107

6.510
47

2.022

0.::
2371

0.659
3137

5.585
61

1.624
459

0.611
2873

0.780
2462

0.878
1366

0.782
1805

0.811
1997

1.674
586
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Table l@-Data for table 5,1. Standard errors  for percentage of 1988  eighth graders who perfmrned  below
basic in reading or math proficiency, by SES and varying levels of parental involvement--
continued

B e l o w  @ic - - BelQMQ@c - Math
Low SES Middle SES High SES Low SES Middle SES High SES

Rule about TV programs
Yes

unwtd  N
No

unwtd N

Rule early/late TV
Yes

unwtd N
No

unwtd  N

Rule TV houm school  day
Yea

unwtd  N
No

unwtd N

Rule maintaining GPA
Yes

unwtd  N
No

unwtd N

PTA membez
Yes

unwtd N
No

unwtd N

Attend PTA meetings
Yes

unwtd  N
No

unwtd  N

School volunteer
Yes

unwtd  N
No

unwtd N

0.900
2677
1.160
1804

0.836
3471

1.610
1007

0.965
2343
1.185
1638

0.881
3316

1.448
1166

1.980
538

0.801
3904

1.306
1316

0.882
3132

1.884
460

0.814
3929

0.439
6876

0.731
2785

0.421
8286

0.956
1372

0.487
5907

0.556
3741

0.439
7287

0.737
2379

0.674
2867

0.459
6726

0.656
3463

0.449
6138

0.786
1798

0.440
7720

0.412
4247

0.605
1749

0.360
5143

0.771
850

0.451
3775

0.486
2220

0.433
3849

0.498
2158

0.455
3344

0.514
2657

0.542
2924

0.447
3054

0.656
1942

0.414
3996

1.059
2619
1.382
1780

1.004
3400
1.615

992

1.136
2794
1.254
1603

1.000
3269
1.607
1130

2.182
514

0.956
3847

1.556
1282

0.999
3087

2.292

0.%
3868

0.571
6639

0.860
2672

0.545
7989
1.207
1318

0.647
5722

0.708
3576

0.574
7006

0.870
2306

0.790
2773

0.621
6468

0.780
3366

0.607
5882

0.963
1735

0.558
7430

0.517

0.848
1677

0.504
4930
1.210

812

0.593
3614

0.680
2130

0.579
3697

0.689
2058

0.581
3187

0.727
2563

0.667
2803

0.671
2924

0.898
1867

0.566
3826

SOURCE:  U.S. Demrtment of Education, National Center for Education Statistics. National Lomzitudinal
Study of 1988: “Ba-&-Year  Parent Survey-and First Followup Student Survey.”
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Table 1 l--Data for figure 5.1. Standard errors for percentages of 1ow-SES 1988 eighth grader’s scoring
below basic in mathematics or reading, by amount of homework help parenrs  offer

Low SES LQw SES
score below score below
basic math basic reading

Total 0.871 0.773
unweighed  N 4677 4766

Help with homework
Seldom/never 1.262 1.123

unweighed  N 1914 1%1

qwice a month 1s26 1.384
unweighed N 972 990

OnccAviccaweek 1.s12 1.093
unweighed N 1119 1128 -

Almost evayday 2.569 2.538
unweighed N 453 461

SOURCE: U.S. Department of Education,  National Center for Education Statistics,  National Education
LQ@tudinal  Survey of 1988: “Base-Year  Parent Survey.”
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Table lHhta  frx table 52 and figures  52 and 53. standard  crews for penmuage of 1988 eighth gmdea’s
who droppuI  Wt of SChOOl be- 8th and KM grade,  by SES and varying  levels of paremtal
invoivernm[ :

Total
unwtd N

Talk about schml experiences
Neve

unwtd  N
Rarely

unwtd N
~Y

unwtd  N
Regularly

unwtd  N

Talk about HS plans
Nevu

unwtd N
RamJy

unwtd N
occasionally

unwtd N
Regularly

unwtd N

Talk about post HS
Nevu

unwtd N
Rarely

unwtd N
Occasionally

unwtd  N -
Regularly

unwtd N

Hel~ with homework
Seldom/nevcz

unwtd  N
Once/twice  a month

unwtd  N
=;= a week

Almost everyday
unwtd N

1.374
3742

8.084
70

4.526
215

1.803
1001

1.898
2315

3.878

2.;;
432

2.520
1567

1.706
1563

3.442
315

6.173
549

1.241
1632

1.776
1230

L660
1543

1.559
794

4.162
883

2.473
342

0.541
7810

23.412
32

1.269
116

1.053
1349

0.561
6165

12.791
131

0.762
545

0.946
3567

0.401
3548

9346
185

0.681
750

0.818
3889

0.604
2971

0.698
2133

0.405
2212
1.214
2511
1.250

771

0.660
4744

IAW-N
3

1.(K)5
32

0.552

o.%
4191

3.406
42

2.308
255

0.201

1.208

O.(K)O

0.:;

0.::
2385
1.496
1970

0.615
1084

0.433
1461

0.149

O!E
467
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Ttile 12-Data  fer @blc  5.2 ~d figures 5.2 and 5.3. StMdard  errors  for ~un~e Of 1988 eighth graders
who dropped out of school between 8th and 10th grade,  by SES and viuying  levels  of parental
involvement+minued :

Rule about TV programs
Yes 1.286 0.613 0.203

unwtd N 2072 5414 3279
No 2.886 1.092 0.491

unwtd N 1448 2189 1382

Rule earlv/late TV
Yes ‘“ 0.974 0.549 0.221

unwtd  N 2706
No 4.833 ;2 :Fo

unwtd  N 807 1101 670

Rule TV hours school&y
Yes 0.883 0.720 0.224

unwtd  N 2202 4S87 2873
No 3.257 0.808 0.365

unwtd  N 1309 3010 1791

Rule maintaining GPA
Yea 1.694 0.603 0.215

unwtd  N 2574 5707
No 2.240 1.173 (i?%

unwtd  N 938 1902 1668

PTA member
Yea 2.611 0.323 1.143

unwtd  N 417
No 1.609 0.750 0::

unwtd  N 3094 5334 2040

Attend PTA meetings
Yes 1.681 0.433 1.443

unwtd  N 1015
No 1.927 O?E 0.275

unwtd  N 2507 4972 23%

school volunteer
Yes 8.878 0.368 2.168

unwtd  N 362 1365
No 1.)02 0.654 OH

unwtd  N 3115 6134 3171

SOURCE:  U.S. Department of Education,  National Center for Education Statistics,  National Longitudinal
Study of 1988:  “Base-Year  Parent Survey and First Followup  Student Survey.”
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